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ABSTRACT 


The main objective of this study was to evaluate the 
Cr tectaveness Of tational proup counseling ain’ helping’ anxzous 
high school underachievers. The central theme or assumption 
oF the Rational —Emotive approach developed by Ellis" is that 
Nabacpustieme ls cClleily Gaused by..anda under the Control or, 
ene. > Own thinking, particularly thinking via “internalized 
Sentences” that the individual keeps repeating to himself. 

UiePore the basic iGenets Ome tise Study 1S sthat group 
participation substantially enhances the attitudinal 
de=itndoctrinativon Wr Subjects. 

Specitically. Wt wasp nyoothesizedrthat ‘anxious under: 
achievers receiving rational group treatment (Group A) would 
show: "(1)" greater; reduction imarrational beliets (2) preater 
TECUCUION Ji (fest, anxiety, sana (5) greater improvement) 11 
school marks, thanwoetuld the subjects in the three control 
groups. lhe subjécresin the, first control group were taught 
rational ideas (GroupyB)> the subjects in the second control 
eroup were taught study -skiils (Group C), and the third 
COncrou wgroup Trecelved Mo itreaenens (Groups), 

Bighty=four selected anxious underachievers were 
divided into the four treatment groups. Three qualified and 
experienced school counselors assumed the responsibility of 
working with sub-groups, meeting once a week for fifty 


Minutes, over @ period of nine weeks. 
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Me Cri Geria Meacstreseused ito. Lest the «stated 
hypotheses were: the Irrational Ideas Inventory (1-1 
Inventory). by, Zingle. (19605); the Achievement Anxiety. Test 
GAAT,). by- Alpert, and. Haber, (1960); and school marks. 
Differences between pre- and. post-treatment scores served 
as measures of change. 

Immediately atter the teymination, of treatment it 
Was poundsthat the underachicvers exposed to rational group 
counseling (Group A) had shown-significantly greater 
FOCUGt1 On Any iyrational belie ts than did the underachievers 
Tete SconcrolagToup. . Clamges ine Group A. on the other 
hand, Were NOt ssi eniticantiy iditterent trom the changes in 
thewother groups Jon testvanxirety and on school marks. 

However... ave months after the experiment was over, 
Follow-up ytes ting wrevealed that whereas the situation 
cCOoncemmineg testcanxiery remained essentially unchanged, .the 
rational counseling group showed significantly greater 
improvenent ti .S cGicolamarksecnan, aid, the them .thxee eroups. 

On the basis of these findings, it was concluded, that 
hati oma l group counseling ul ceenmesetiective Gecinique Tor 
helping anxious wunderachieverseat the high school level, 

Suggestions were made about the educational and 
research implications of rational group counseling of 


anxious underachievers. 
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GHAPTER “I 
INTRODUCTION 


Never before, has the need for understanding of the 
factors which contribute to school success been quite as 
acute) as sit, 1S now CRaph, Goldberg,4 Passow,,1967). . The 
ever broadening spectrum of our.scientific and techno- 
bogical progress, from: the harmessing of atomic energy to 
tie. Vacevanto space’, Nas placed a special premium on talent 
and brain power in all areas of human- endeavor. 

The most critical waste of a-nation's manpower 
resources is, students or igh ability who, leave «school, early, 
Who do not go. to college, sor who drop out) of college 
prematurely. <Ihis makes “academic: fa1rlure ‘one: of the major 
prop Lems,~Cothea idivect.ciallengesaid: a paramount 15 S5ue, 


conftrontine Baucavion an» schools and. colleges. today. 
BACKGROUND OF THE STUDY 


students whose academic achievement is not commensur- 
ate: with their capacities have been the recipients of much 
concern, and. study... However, Was Peterson, (1963) has pointed 
OUL In sarreview or the literature on ithe subject,, tite 
results of: these studies are largely inconclusive and often 
contradictory . 

PerSt Of akig. tae ‘detinitrom of the term academic 


underachievement" appears to lack consensus. Most definitions 
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of underachievement center around the discrepancy between 
actual and predicted performance. Most observers are in 
general agreement that the phenomenon is adequately defined 
in some such terms as: "an academic underachiever is a stud- 
ent who has the measured ability to achieve a level of 
academic success significantly above that which he actually 
ebéoinse(Golburgh ag yuPenney, L962¢rpanl33)4iusWaade this 
definition ;at a theoretical) level:is acceptable.to most 
educational researchers, lack of consensus at a practical 
hevedesbiil premaansyoglhe mainyreasonyforrthismprobhemeis in 
gethingya measure yofypotentialithatris independent sofpand 
uncontaminated by present achievement. 

Underachievement is a complex phenomenon which appears 
to be clearly «related-toeprob lems sof) theachildiinbmanytareas: 
personadi adjustment hepanentcehildsrelationships /socral 
ageeptbance syself+eoncept, etGaw Mammy studies s¢as reviewed: by 
Jackson, 1968) have been directed toward the identification 
Of ipexnsonality corre Latescof,undemachrevementaneiowever, the 
finidines4aofeathese ostudhes kare, often jparadoxnacaleG@Peterson , 
P65), 

Pierce (196la) attempted.to differentiate between able 
high- and able low- achieving high school students on a 
number of non-intellectual variables. The sample consisted 
ofhtheatop hthi nty me tacen tain cimtelheictual ability fof reenth- 
and twelfth- grade students. The study showed a significantly 


better adjustment on the part of the high-achieving boys and 
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erris;*as measurea”by*the*Califio6rnia Psychological“ laventory , 
than -was *true*for* thes low aéhievers ls °DeYHirséh? (1963) 2kinta 
elimical*study of °adolést€ents “with’marked ‘scholastic 
mrricultres, *aise*came t6*al similar €onetus ion’ 

On*the-other*hand) there aré*studiés *which” fail "to 
dtirerentivate the underachitever group from the nmermal- or 
over- achieving population on personal adjustment scores 
(McGuire, 1962). It could be that- the inconclusive and some- 
what contradictory evidence on the relationship of personal 
adjustment to achievement is due to the problems inherent in 
assessing’ pérsonality>funetioning; thée@types “of instruments 
USedP tommeasure*adpustment}S "and ChE * vary ing® dé fini tions * oF 
underachievement. 

The onset of. academic: underachievement. in bright 
enildren-has©been® the subjeeétlof a. Fréat* deal’ of®spéeculation 
bur’ very? Trttle? réeséeareh s) MShaw* and? Grubbetm1g5s) , +aiter 
reviewing thes findings oFertherr Study’ onsablefhipn school 
ulderTachiévers*,"are* or the opinion’ that’ the* géenesiskor 
underachievement goes back to pre-high school years. 

Shaw and McCuan (1960), on the basis of comparison 
between groups of high ability achievers and underachievers 
at every grade level from one through eleven, found that the 
male underachievers tended to receive grades lower than the 
achievers®beginning in ® grade) one, and that this’ difference 
becames*hiohly silenati tant’ at® grade’ three. \°The® female*tndere 


achievers, on the other hand, actually somewhat exceeded 
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achievers in grade-point average for the first five years 
of school. This situation was reversed by the beginning of 
grade six. It seems safe to conclude then that under-achieve- 
mentn appears! relativelyvearly, inithe child's: life»and unless 
arrested keeps developing as the person grows older (Jackson, 
19:68) ¢ 

Underachieving behavior may be shaped by parental 
attitudes .reButs thesfandingse concerning, the influenceof 
parental variables on school: performance, are equivocal. 
Attempts have,been »made,:.with, some, degree of success,,to find 
the, familyarelations corxelates}\ofyacademicyachievement,,: For 
example), 4kimbadiy. (1954)tfound arposativesassoczation between 
hight schoo lyachzevementrande ther degreefof emotional: support 
ine theshome, oA causal link between, disturbance. in: parent- 
chaddi ante ractaonss anditherchiidd! sr cognitaves impaarment- has 
beena reportedebyeWaddach jw Ulrich; rand) Gruenbaum (1960); 

Underachievement may not only be a reaction to family 
Factors} tbutn thereyappear/storbencertainrcontributingt facitors 
in the peer group of the child. Tannenbaum (1962) investi- 
gated peer attitudes toward academic brilliance amongst 
adolescents. He found that the students described as 
briliédant ,mhighdyestudiovs, inemathletacyhrankeds theh lowest. 
Peer approval is highly reinforcing for the underachiever. 
In this connection, the study of Evans and Oswalt (1968), 
exp Lordfigethegimpactiod peers on underachieversse iscpertanent. 


EByvansyrand Oswalt found that academic progress can be 
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accelerated by arranging contingencies in such a manner 
that peer influence is brought to bear on the subjects' 
academic performance. Underachievement seems to be a form 
of individual asociality anchored in peer-clique asociality. 
Communications from the child's immediate academic peer group 
may constitute one of the more decisive determinants of 
achievement. 

nv recent s,earsiethe sei feconcepititidetined asinthe sum 
total of attitudes and feelings that a person has regarding 
himself, has received considerable attention from researchers 
as a central feature of underachievement. Payne and Farquhar 
C1962) thave postulated that a student's: self-comcept is <a 
frictional ly limiting cor “facilitating “factor which uniteracts 
with motivation in academic achievement. Brookover and his 
aSsoevates! SCI62) studied ithe srewlationsh upebe tweém Isic lf- 
goncept ‘and achievement j with over s1,000 jumioribigh vsitudents,. 
Wrey found ap dsitive relationship between .the siebfiizconcept 
of abilDeyetinvs givenpsub fect avdtperiorman cetpimithatesubject. 
However, Fink (1962) found that the relationship between the 
self-concept and achievement was upheld.in the case of boys 
othpp! Shaw -anduGrubb #@1958)rialsio iveport.ma lesunderachievers 
as having more negative feelings about themselves than 
equally bright achieving boys. Crowne and Stephens (1961) 
see self-acceptance as having promise for becoming an 
increasingly attractive focus of interest in underachievement 


research. 


rag sae 


) etoe die ets no ni 8 oy) 1 slaword Le 


a: VO pepe s: 'wiah, od emooe semovs tidy en of aU ve 
Bate, gbiy Sibpde: ‘eupido- ¥98q ba bevosdeE vit (Perpoee ao 
yf te mene b£eeg io bmebsob. ‘g¢eabSmnt 2 Nb binds ‘oe Wiad 

10. afnpninystob evigioeb Se ont cal to’ 976 osutete 


» PSSA ee we 
ie 


tthe odd 28 benitsb .3qsonos -} bes. Sit dewey te@oor bs : iM 


Rochbtseger ead noe rey. gs: cus. owt paBA b rts eobutitss 3 

He ereds1s9es1 mort. fobs met 3E oi diab tendog bavtiesev asi ‘ co oe 
tedupred. bas envsd Pndqats tte sb ta" to srsteo). 
ue bib tqeonoo-tTise" 2 ‘tobe Be Beit | Panera ae 
aftoeretni doi dw TOIT Bae Seale teoes foe Beis ini et eam 

| ett bas tovodtoord -tnamevaidos Pineheas: jst, 0.538 | 

in Vy i" “alse nesswasd qiileno ite Lox ‘oni betbyre (saws) 2 


i 1 tins 
ahd ite 


— ‘agin Toraut 000, L rave dtiv, < tramevsistont es. : 


ala 
qeono>- tise ot naeused aidenoisatex: PAKS eed) a «Sta T 


Pat Jedd) at sons o3 vq bag Sostdve foviey! B Peers 
cal mpewred qinedolteLoy ery ted bawot (see), ao ve 
: “eyed to! S255 ailt ni ‘biodque 26 ‘Saameyatitan bn og 

i : lemme alem 3toger. ols (see } ddveen ba. ioe 
fy, ih aac powlogmests pai spat sai! ibaa 


baie ey. 
‘ prep i Lampe 
sie ; - ; Fi 


i» ih oie 


“I : xy ¥ 


7 as 


The dilemma of ascribing cause or effect to self- 
concept in scholastic attainment poses problems not readily 
amenable to present research methods. Self-concept may be 
both the cause and the effect of underachievement (Jackson, 
1968). According to Friedenberg (1959), the youngster who 
fans tents chooktphavingedrsedvere dithatehecisegoodnat nothing, 
stands ats thon gechancée uot dbetomingiigoodhforinothingenibkailure, 
just like success, appears to be cumulative. In sum, 
deficiency in self-esteem may be a’significant determinant 
of csurderachrevement: 

Underachievers come'to place an inordinate amount of 
Téesponsibilitysin the: hands of teachers and others. Negative 
attitudes toward school are far more common among under- 
achievers than achievers. Underachievers also show elements 
efvheipléessnéss ters typical commentrall bkéepton tehkling 
nyselficthateheam goingetoa,docmyebée stubiitrwhenetheetimescomes, 
wellil fsettan troublepnandiivean ttihedpgi th’ Piedom' t iknéw..!' 

Numerous attempts have been made to explain the kind 
Or LrVrati onal Demieiea wi clin Prevent anyOUlo = pe TSonit rom 
meeting enesof «society's: first) demands; that’ of satisfactory 
Schoolmwork.o Hummel “and: Sprinthell (1965) compared the 
attitudes of intellectually superior achievers with equally 
bright.underachievers. They found the underachievers to be 
more: fatalistic.any their expectations concerning outcomes 
of personal efforts and less willing to. postpone, immediate 
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Anxiety too can help explain the disparity between 
ability™ahdr pe rformancer (Raphsett alli.gn )96'7) .4 Several 
rece arche rst (i pes ta Gutiabe 1n,/ 1960eiBritkline qi 8rickling 
1967) have established achievement anxiety to be a variable 
of which test performance is a function. It appears, therefore, 
that test anxiety is a correlate of underachievement. 

It can be concluded that underachieving students 
general ly? hodd strrat ponaleibed vefs* (Conklainy,s 1965). andi ‘exhibit 
high anxiety (Andrews, 1969). Furthermore, the greater the 
degree and number of irrational ideas, the more the extent 
of avoidant behavior and, hence, the: lower the performance 
GLhatireatyival 966 jz. 

busi inverecentisyeunst, akconsiderabie bodyaotiempirical 
data has accumulated indicating a relationship between 
pehss onaliicty2niactornss suchirasi agratamonaelt belwewts ,tanxetysyand 
underachievement. Indeed, academic underachievement is a 


multi-faceted phenomenon (Raph, Goldberg, §& Passow, 1967). 


Attempts tO Rectr hy. Underachievement 


A variety of. programs designed to overcome under- 
achievement exists. However, numerous studies have reported 
the relative: inefiectivenes's of many of these current treat~ 
ment approaches. 

In “an, attempt to explore the effects of. perceptual 
training on. scholastic achievement of elementary sichool 


underachievers, Goins (1958) failed to obtain any significant 


Be to hehe ee ee ee hay eC enaernne aap 


he AE 1 mis a eae i 


dnctloita: Bab 13i're) 0a edlet A tn 
; andsivey' 8 sd ot yteixie sddtovelsdoe Soiteis dns ze: owadig 


ha dered oral? k expeqae +i ft Eig ‘ et Sorento 1eq ata 


Lthismevs ids aba 10 erst orto Bp elt eonnne. 

atrebinta guitve pidoushane tsa sbiflohton od S82) st 

4 Pedrixe bry (20°! cd fata)» atat fed) fenoktsrrh| baci 
i; odd TeIssTg acht prom sitsus (00RD 2wonbink) 
Fitesxe" eit ofom alt. obs, rs HOTLIST T Re vedawe bas 

So Mam tisq. ot, Tewol att. anes Sb ash voiwaded ¢ 

om  (00et ‘ | 
‘if Boitiqms “to bod oldersb fetes, R e189 i869 Sw at aud i. 
‘ noowied qil2no iss for 5 guitasibas hosed 


ene Ntotxas eetorfed: Tanoiveyre 28 owe 2109968 


hie ws hi at Insmevet ion sb ay oimobs26' sb 
Rha PCyeet nde 289 | saredbtod AR oo. , 


a el “s9bhe, emo2Ts¥i0 oy bounties as fe Fo 
7 J, } 
ne battodos saved eoibuse: evo min 1 s¥eWale 


ee ee 1 
ata. oo oe eae 
‘ 


a sheet aderiia eet tho ‘oot to. ) 2280 
baat i wy ts ( aT, | mL 


hee, esr. Aa? i. 


ee ae bs 


change (in reading vability. 

Attenca meanvokheexpernimentation with ia programrof 
home visitation as a means of raising the academic. attain- 
ment of high school students, Schoenhard (1958) reports the 
failure of :the experiment to establish «the value of the 
program of guidance that was used. 

One-fode the) chdests cand istill imost tcommonily tused, 
methods of assisting academic underachievers is tutoring. 

Im piite: oficthe:cappeanance- of, ivialidistyethe tresul tsi have: mot 
been emcounag ing e(Raphxet wale, nbhO6 A)iv 

Some studies indicate that training in study skills 
ysyseififieet irve; tio xa cce ntuaamfdegree-.r UtFon rexample,wyBhakein(1956) 
Teportscposi tive siindingsimedt the Uni venstyocoit Maryland 
Of course, what he failed to mention was the extent to which 
thus Hinprovemenmpicould, an fact, be attributed to incidental 
counse lings yelixna irae? ines tatdye thabitsixcandat.ti tudels may nrot 
be the best mode of helping academic underachievers (Zingle, 
1965). <A survey of the literature also indicates that other 
approaches such as teacher-student interviews (Moore & Popham, 
1960), and warnings by the administrators (Zingle, 1965) have 
been tried but found wanting. 

If underachievement is not a surface phenomenon which 
is easily changed (Shaw § Grubb, 1958), then the problem 
demands personality modification. 

Individual counseling for academic recovery (Calhoun, 


1956) is one of the many types of endeavors which have been 
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tried for some time now.. Golburgh and Penney (1962) 
recommend sector counseling, a specific limiting technique 
Similar to what Tyler (1960) has called 'minimum change 
therapy". In sector counseling the underachiever is helped 
to recognizestherpossibiditiescthat arey open toehim for 
directional shift concerning the academic situation. 

Baymur and Patterson (1960) investigated the 
hypothesis that therapeutic counseling is effective in 
reducing underachievement. While the results of the over- 
sano sn aly ssiscofsvariances were not.Significant, the compari- 
Sons oflicounseleds versusonon® counseled: studentsuy ielded 
positive results on two of the criteria: adjustment and 
gexrade+ poantr ave rageni f Zamelerd196S5)natitemptedeto helpsunder - 
achievers. through rational-emotive, counseling. He reported 
DOSsatinvesaes WktSt 

Howewersgpithe rémarrenotherss tudiese whichsfaidytoeprovade 
any Significant evidence in support of individual counseling 
as a means of assisting underachievers (Andrews, 1969). 

Even¢ithough Counselingy has emergedjcin wecentuyears, 
as one of the most widely used methods of attempting to help 
underachievers, the findings remain paradoxical. Could it 
be that the counselors have focused on underachievement and 
nota onyvet he! Smid vadwa li? se Ase Peters one)(196S)e putss iter YLake 
other behavior, underachievement is meaningful only in terms 
oftithes actonmuhims edthl (poe) we 


Few, if any, of those who have studied underachievement, 


(Sd@0) Yenusd brs dgivdien’ We Dy ents SMG 2 ot “b 


D @ q 
suoindooe? addition? ott tyeqeis ni Leenvos. rosove beams 


egnads mymrrin’ Bolteo ena 1 00RL) auton ibe od eshte 

ar : ; ' ? : are : 
bogie eh, Paver does obra: aig SLL SNCS tog oe me “a 
‘TOt mid of none. Ste taed> 2aeitabhd Leeoq. > Ais. evi ngosis 
| oa 
MOITEUT Le QIMsbeo8 Od DLAI SD nos @aiete Le ntoé 999 


+ ee 7 | |: 
ity OFS 609i 3 eeveaL (QGCD) noeztrstasy bits ee ee 
= ’ 4) 7” 


ft eVisostie 2: gatloenvoo oidusynsrens tadt siaee 


[pate te a) 
LIBGMOS Sid (ThgIiPingie ton stow sonkitey to aa a 
bebloety einshute beletauos-inon eterey botaention/ jd a 
f : Weblie - aie “ oy © “ Parsi ye 7 : ae! -~ 
fis Liane zip bs ke bet ad: TS. Cy ST ee pty Bot ‘ove i 


SSR Eh Ee Ord Hotqnetsse (dees) siigais ogovsve’ tttod-sthgen 


a 


ou TO Bis 


H .gntleemioo eviteme-fendi tes Aguada erevelt 
Al, Wit : . —_. 
-atfue ire og Bet 


Shivotd oF bets oly 2eibute reilto 2% erent CT SWeWl: 


fe siiloenoo Lab ivibing to Pogue cb sora saa 


Bs n 


» CRORE vig-g Wet ba) “amevied dobtshiiia guiveiees 0 enusom, 


ee ae fneoat at hagtens abd gatle. nod Aguas: rebel 
qed o3 vas a ties | tad eA ts a | Ah abi 4 20 ELE te ane 
' é a? - 7a 


a” by. - 
? a ) ro ean | *y a) RL Fat 
i, es B10 Ea2inobe Hg emia esti mi ott exe eidoas 


< ier 1 


4 ie 


cm. bes Imam Mei tins veb AN iO: ‘becuse aid ator senses ‘ed 4 ; 
i i il | a ; f or 
ls = Deunieden etd 


COR) penne an ‘eubvnnde oe 
~~ ve yeah 


a iy wi 
ps 

0, ! 
ea: 


owowrtasieabit 96 blla a $k 
} ; ; Wig We 
, _ i or P ee. 


10 


have addressed themselves to this question: What purpose 

does scholastic failure serve for the underachiever? Perhaps 
this is why there is a dearth of literature regarding 
successful treatment of underachievers. 

A major productive direction in which the rectification 
of underachievement is moving involves the context of group 
therapy (Roth, Mauksch, & Peiser, 1967). Some studies which 
have employed group psychotherapy with underachievers, report 
success in raising academic performance, while other studies 
report no success whatsoever. 

In an investigation of non-directive group therapy with 
freshmen students in academic difficulty, Sheldon and Landsman 
(1950) report a significant relationship between counseling 
and inne teased hgrades® toWaethshighaanxzrous gcollegéhstudents ; 
sppelbvearcerghWenazuand Danny (1962) found amproved GPA follow- 
ing groulpétherapys: a€hestnut o61965))mepontsipdd ta rsupgesting 
that sunderachieving tcollegexsitudents vimprove their grades 
tireuchwereup therapy, “On the other hand; Broédelvand -co- 
workers e( IOG0)i, \im themes tudyor. the eitects for tsroup 
counseling on gifted underachieving adolescents, reported no 
Significant improvement in grades. Winborn and Schmidt (1962) 
report that short-term counseling tended to produce even a 
negative effect upon the academic achievement of potentially 
superior freshman as dreflected iby (their: academic«grades.s The 
authors recommend additional research. 


The existing research reports concerning the effect 
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of group counseling on underachievers are inconsistent. 
Periaps tiie Contradietory £indings “can be attributable to 
the lack of clarification of the therapeutic approaches 
utilized: 

The+démand®forvftirther réseéarchy*and?thetinereas ing 
shift to an emphasis on the client's relationships with other 
people, has brought with it an influx of new therapeutic 
Strategies. For example, 1t is becoming intreasingly apparent 
thatthe -thérapist must confront and accept responsibility 
aS an active teacher andY’shapér*of béhavior*(Stieper § Wiener, 
HPOSPRESTATs*is the (direetion in whieh*psychotherapy séems to 
betdéeveltopingy What is"reallyenéeded 15 atspécifrablePyroup 
counseling Bapproach *basedvon*anWexpticit theeretical’rationale. 
EYVIrs”" (1965 )-has “dévéloped ‘suéh'a°*techniqué -- thé°Rational - 
Emotive psychotherapy. 

The present study is°an“attémpt.to apply ‘rational group 


therapy to the problem of underachievement. 
STATEMENT OF THE PROBLEM 


Thé ‘primafy “purposé Yof*thiststudy is*to™evaluate the 
effectiveness of Ellis' rational group therapy in helping 
anxious high school underachievers. 

If it were found that rational group counseling is 
effective, this would be important, since this method is less 
expensive or time-consuming to use than many commonly used 
approaches, and thus: more students could be reached by the 


Limited number of Counselors available in’ schools. 


gaieseront odd bra Pee vein Lod eis eae Oy 
oe As iw eqidenortsLor e trot ba, oxtd Baie ai tndiqine id oo rT! 
oitusgsteadd wan to agers tte tr ds bw es to | 
Srersqqe yinniese1ront giimozed. zi! 95 atau: LOT 
| ytilidienoqeot TYSA55B bis thota 163 teu ‘yeigoreds ¢ 
<TerobW. 3 fy Siegen +2) xofiveded 10. yeande ‘bas. tetione? aves 
OF  emeee, Vaated ofoveq oka ai fotsaarsh eda ax endT | 
quotg: Mahwah & et bebeon yhkoon er sani . 
sleno tte fsoit StooH3, rerateey ne 0 beesd oor sae 
-Lenos teh ant ra ouptaiaas & -toue said ine 
[ Uap edt otsulave 03 2 © torelae 40 . = - 
i. i, ; eanteiet ni eae daa 


0 v ) a ioe ae i 7 


‘é 2i stitoebues: tiie | 


GHARTER reFl 
THEORETICAL ORIENTATION AND RELATED LITERATURE 


Ellis (1963) offers a parsimonious theory emphasizing 
the cognitive determinants of human emotions and behavior. 


He calls his approach Rational-Emotive Therapy (R-E T). 


RATIONAL GROUP APPROACH 


The Philosophy 


Bl his tuvibewootestheciatune tofrman fis irealistic. ‘He 
essemt nalily sholdsisthatebehaviror hrs yboth dmniologicalbly cand 
RMOCidloigically determaneds, Accordingute the hational position 
humamhbeangsiare ebonsewpth jtendeneles:sto stick to old 
dystunc tiotabmatte mas hohorhnratronial behavior.  maReople are 
pmoneieto engage inmalkl-kimds’ dinsiehti+sabotdaging sactivitires 
(hi his pn 196M, elOG3he thidthe same time , othe cratronaladpproach 
acknowledges that man is a symbolizing and essentially 
creative animal. Man does not passively become indoctrinated 
with etiteieteachings:rofhhizs spairemts ionsotier isignifireant figures 
in his Caxrinedkishe thutildcsivelte propagamdyzes sancderemidoct rin - 
ates himself with his own variations of these teachings 


QGesisti ren.) 1S 5): 


The Theory 


Man's four basic processes -- perception, movement, 


tiinkiae. "and emotion! —s*arel integrally interrelated.) In 
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partveulan, trationaltthe rapyyrests on the rather. basic 
assumption that man's emotion and his thinking are not 
entirely «different processes +) (The (two \aré ‘interrelated. and 
overlap Siignificanthy Wy Every "emotion. has ®its cognitive 
Counterpart, and every Cognition, its emotional counterpart 
(Rokeach, 1960). 

ine face, semiohing wand emotion are. so closely 
related thatmot- vonly do they “usually accompany each other 
but act in a circular cause-and-effect relationship. One's 
Eiinking O©ten bDecomes-ones emotions {Elilis, 1963). The 
sustained emotions depend. very heavily on one's philosophic 
attitudes. In othér words, man's walues and his emotions 
are? the product son iis basic Spremises: 

FULCIe re it isanypoures red what Ssaivece tan Is <a 
uniquely sign-, symbol-, and language-creating animal, both 
{hinking and emorine tend to take they form od-self- talkior 
iINteimalrzed Seneences.. . Thus) for ali. practical purposes, 
the sentences (that human beings’ keep» telling ‘themselves -are 
or become’ their thoughts. -and ‘emotions “(Ellis 1958). 

According to Wilis) ome of Lhelimajor inadequacies of 
the Freudians and the Behaviorists is that they leave out a 
great dealaofithermiunpuapée’ torbUtellangraspectsvoftiuman 
behavier. hihusgmeheytare guilty of ignoring the extremely 
Significant»*influentestofrverbal ‘self-indoctrinations tin 
the maintenance?of néurosis; JORTMtheory,won'’the other hand, 


stresses the important role auto-suggestion plays in 
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Sus taining tthe ineurotie behavior: 
Once I had clearly begun to see that 
Heurotie@poehayrorviis giny.also internally 
reindoctrinated or auto-suggested by the 
individualiteghimself; overnwand overcagain; 
-». Mywwork twithemyfpatbentseteok onea 
radrcahbyhnew hs lantm(Ehlis, 1963, p. 22). 
Whathbllisaisiueallywepetthingpateis thatxmuchaofyman's 
emoting takes }te—tormoot raélfisxtalkioxbtwfolhows that: man can 
gain an appreciable control over his emotions by controlling 
his thoughts. 
Ellas; furthersbelieves 6thatshumamrbenmnmgs are the 
kinds of animals who, when raised in any society like ours, 
tend to. fabhSynetimitetseveral major fallacious ideas. 
People Gepeatediy akeeptreindestuinatingerhemseltves with these 
ideas in annunthinkong}weauto-suggestive manner, and, 
consequéentiye contintetactualizing themorm ovent béliavior. 
Soméeoivthe majioorhnllogréalcandmrrnatronaleideas 
Which, accondbirentoest]isivGl90sjepparoOtseye.are presently 
very. common in Wesitern tcivilization»andsseem inevitably to 
lead to difficulties, are summarized below. The more 
rational replacements. along: with the rationalvideas may be 
found in Appendix A. 
ThelThentded that ofistlTa tdeneynecessinty iforsan 
adult human being to be loved or approved by 
virtually every significant other»person in 
his commun wey. 

2. The idea that one should be thoroughly competent, 


adequate, and achieving in all possible respects 
if one is to consider oneself worthwhile. 
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60 the fideaothaticertain people<are ibad; 
wicked, or villainous and that they 
should be severely blamed or punished 
hofdtheyrrvadlarny 


4eeTherideaethdtnit,iseawful andecatasitrophic 
when things are not the way one would very 
much like them to be. 


5. The idea that human unhappiness is externally 
eaused and that people have little or no 
aoility—to) control their-sorrows and 
disturbances. 


Ovithée dea thatyifhsomething prs connmayube 
dangerous “or fearsome one should be terribly 
concerned about it and should keep dwelling 
OM ECNe a pOssibility Of 1ts CCCUrT In ox 


i. Levies. that ke 1S) ©asier to avond tian ‘to 
facence ptain bbife idrfficukties tSandosie Lf= 
responsibil ties, 


é&. the adéa that one should be dependent on 
others and needs someone stronger than 
eoneselt on whom to’ rely. 


Ji v1 NemLGea ative tl, ONS, s past is tOny oS. anucdd Ii 
importantedeterminexsot one ksopresent 
behavior and that because something once 
Shromeghywiafieeted one's jlpfe pailt tshotuld 
Imeehinitely) heavera Sampler eLrece,. 


LOS) thesideanthatsone .Shoulidsbecomes quite (upset 
over other people's problems and disturbances. 


11. The idea that there is invariably a right, 
precise, and perfect solution to human 
problems and that iit is catastrophicnif this 
perfect, solution is not found: 


the central theme ofeRh theory ais that 104s the 
foregoing kinds. of a llogical ,ideas,which ,arexthe basteycauses 
o£. Mostucemotional disturbances on neurosis. 
Neurosis, then, usually seems to originate 
in and be perpetuated by some fundamentally 


unsound, .Urrational “ideas 5) The andividual 
comes to believe in some unrealistic, impossible, 
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often perfectionistic goals -- especially the 
goals that he should always be approved by 
everyone, should do everything perfectly well, 
and should never be frustrated in any of his 
desures-=reandaéhény inospitercefyconsiderable 
contradictoryeeva dence ferefuses ptoagive ,up;his 
pene titecweathbelecisibbilis, LOS8sapp7% 
b: : 


The Therapy 


Lfaemotronaldyedigturbedtindavyieduaisdact in irrational 
and illogical ways, then the really relevant questions which 
can be raised regarding any form of therapy are: (1) How do 
peoplé normeganaldlymec tntogbe{ allegicad(?) 342) eHowdhave they 
been maintaining such behavior(?); and (3) How can they be 
hetped@?)« 

Mosttodmthe tradationalatherapeutiace:technaquesronly 
showlthe ¢lientethat hecasdililoegicalyand howhhesertginally 
becamefsorobiheysottenpstop short of showing the client how 
nes ise presently Maineatnineg? his ad Logacalnthinking, and 
precisely whate he must, do tovchange at. 

Aecordinig: tome ligsieean eriectaveutherapiast: should 
continually ikeep unmaskang has clicéntés, pastebutvespecially, 
has “presient) illogucalethankingworss Gli=deteauinpeyer oat. 
rataons.. lhe ratwvonal® therapis t/does soppy." (a)! bringing 
the avrativonial philosophies too thes client's ‘attention; 

(b) showing him how they are maintaining his present 
disturbances: (c) demonstrating precisely what the tllogical 
links in his internalized sentences are; and (d) teaching him 


how to re-think these and similar other sentences. 
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[The] Rational psychotherapist makes a 
Concerted attack onethe disturbed individual's 
irrational positions in two main ways: 

(aj the therapist’ serves as. a frank 
counter-propapandist! whoodiréectly’ contradicts 
andudenies the selr=déeteating propaganda’ and 
SMperstitions which the client has originally 
learned and which he is now self-propagandistically 
perpetuating. 

(b) The therapist encourages, persuades, 
cajoles,;v’and* at times® commands the client to 
partake in some kind of activity which itself 
will act as a forceful counter-propagandist 
agénty against the*nonsenseche believes 
(ElGash i 2058, peeasy. 

The therapist must make an unequivocal attack, keep 
pounding away, time and again, at the illogical ideas under- 
iyEnetehe claent" §© fearsys in Orders tos undutehaim to adoptia 
MerTrée*Tationals philosophy of Javing 41 This)s thet rational 
therapist attempts to’ go beyond the®subject"s immediate 
probiémstin ordersto provide the®stbyect withapeneralized 


ways of problem solving. 


Group Setting 


There are reasons to suspect that group therapy has 
several inherent advantages over individual therapy. 

Man, is a “eroup animal’! (Wolberg, 1906) .° What man 
does and how he relates to the group, and Witate ii turn tine 
group does to him, are subjects of concern to the behavioral 
Scientist. | Thersmall groupssetting represents a microcosm 
of SOCiI@ty andwaas such, offers the, participants unique 


opportunities for therapeutic experiences. Individual 
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nenbers i Vearncfromréachpotier "even ian i“sharing!* rtheiir 
personal problems. The relatively safe environment presents 
prompt experimentation with newly acquired attitudes and 
Watues.| 
ACeording to *Krumbolt 28 @19608). *groeupecounse ting: 
Gonsists of Gwhatevereecthicallactivities 

a counselor undertakes in an effort to help 

Simultaneously two or more clients engage in 

those types) Or behavior which will lead’ to a 

EeSsolUGtTONMOLIEaCch Client tseproblensmtp?.4) % 

In therapy “groups éach member ‘isi@tréatedias “basically 
abeéapable*persion) wan ‘equal human} anduitlis this deviation or 
departure -fromethis status that rthempsychetherapist questions. 
[In ‘the. procés$ p%each smembersseesiethat Tit . mesnoteene tpsycho- 
therapist tiorpotheramembers ofvsociety who rfrrustratesor 
hindérthing butethatohechas~? inna sénséy Tope rated cagainst 
hims'él fee Graduaily , tebe tmémbers ebeginwtollassume °respons i - 
bilphytfor peandttostaketcharge iofy therroown®lives< 

Aé€eordingcCtenEllis Gl9OSanthewthedrysokirational- 
emotive psychotherapy lends itself logically to the group 
setting. The main goals of rational groups are twofold. 
THETfims BNis Mtoe Yprovideetan*atmosphere Cin whch Othe parti ci- 


pantsacan freely topeniup to eachother about their most 


intimate tthoughts) ‘béliefs,cand feebings* sThegsecond,goal 


*According £0) Mowrer, (1964) one of the, values jcommonly 
attributed to group psychotherapy is that it breaks down the 
Pneidlarity Otvits Participants, and shows them that ‘they are 
not unique and that their problems are common. 
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is to show each participant why he behaves in certain 
important ways and further to attack the philosophic under- 
pinnings of his inappropriate emotions and behavior (Ellis, 
192.010 4) oy 378 

Usually the sessions begin with someone presenting 
aa personals pryobdem 4 do,.this the. resteof) thes gnoupsacts and 
reacts .j_ Thea otheremembers,,ecting, as auxddiarya the napisitss 
question and challenge the presenting member. No holds are 
barred, ini thea gazoupas( Fddis,»1963)., Immediate and,authentic 
freed, back. informmsa the, recipient: dan, unmistakable, terms; of 
just what,impact, he. hasson others;in:the group. 

Ellasy (1963) ‘suggests Some of the main advantages of 
Paerota vroup, therapy over individual therapy. | Farsitly, 
tThewcocttangs Oriel provides ad Kind of ytherapeucve «climate 
WHeETe “HNempe Ys siare=tieir Expeniences With each other: 
Secondly. members act sas auxvlaary therapisis. (their role 
playing sets up cognitive dissonance which usually results 
ine changes in bélieistandehence changes In behavior. 
Thirdly, the combined power of the group, when brought to 
béar-.on) an individual. member's irrational philosophies, is 
generally more effectave in) changing has sélf-indoctrinations 
than if the therapist is alone. Homework assignments, given 
and received durine group therapy, are more often, carried to 


completion than are homework assignments given in individual 


CAMP EH ia se personar~ecommunzcatton ys Apri i 225-1900. 
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therapy. 

As the group approximates) the society at large, and 
Since the members socially interact within the group, the 
therapist does not have to rely on verbal reports of 
progress. In this way, the disparity between what one 
reports and what he actually does or feels is reduced. 

Liecan be sassumed What 4 ‘group is capab le“or joffering 
a greater diversity of hypotheses about human problems than 
can any single therapist. ‘In many respects; therefore, 
rational group therapy has concrete advantages over individual 


psuchathenjdpy pibibrs, al Gd pip re3ia)y.' 


Conclusion 

Cone iei(Loo sy sand concgle (l9oa)" have shown sthav the 
Kinidsagot fienwartajortall ibetisie fst taresemte dwby Melilamsicare closely 
related tte “inde achievement is Taylor s(boso)t propos edicanscilety 
asida efiactax ahi ch icon tains: some: import anit’ clues cto: the 
disparity between ability and performance. 

According to Atkinson (1960) two opposing dispositions 
ares iaativaited bith sarpemfo umanice! ss.1 tuati dis jithe nm achnevememt 
notiive' anid athe: t"tmotieve: ctoitavomd fdajluye'ls antutheticas@ if 
underachievers the fear of failure (an irrational idea) is 
stronger than the need to succeed. Consequently, the under- 
achievers become highly sensitive to implied personal threat 
and hence experience high anxiety. 


From all this it follows that an underachiever is the 
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Kind*of"*person-who holds irrational’ beliéfs,;and*thére fore 
exhibits anxiety which results in low performance. 

The. rational*groupecounsé lingcapproachy throughits 
concerted attack on anxious underachievers' irrational 
assumptions creates conditions which alter anxiety and, 


thereby changes performance. 
RELATED LITERATURE 


BélvefsSyvemotions, “behavior, and®*group°influenceés are 
contratited théevtheoréticalrrationalé ofS this (s$ttidy. °CTHis 
section’will’present a brief review of the literature 
réelevant®toithe "major ‘componénts* of’ thes theory Sotitiined 


earlier, 


lmnikage between Belueis, Attitudes ,. and Belava or 

Pars (Ocul 2 there Ss anpie Support. Doth thecoreut cal 
and empirical, “which links cognitions and emotions, (Fishbein, 
oss Rokeach., “19605 and) Schacter .G-Sianger,, 1902) 2 According 
to Rokeach (1960) every emotion has its cognitive, physio- 
Vogical.. and behavioral aspects.) sor Fisibein, (19652) 49 an 
individual's. attitude toward any object ws. a functions ot the 
person's beliefs about that object. The way one defines a 
$Ptudtion detérmines ‘one's “reactions toward that situation. 
Schacter and Singer (1962) consider cognitions as providing 
the framework within which the individual labels his emotions. 


Beliefs also serve a "biological" function in preparing 
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the organism for action. At least to some extent, beliefs 
have been taken as determinants of action (Gordon, 1962). 
Close relationship between belief and behavior has been 
reported by many investigators (Greenwald, 1965; Kiesler § 
Sakumura, 1966, etc.). Greenwald (1965) found that 
communications favoring more vocabulary learning in school 
produced alterations in the subject's beliefs toward per- 
formance. According to Kiesler and Sakumura (1966) beliefs 
and behavior move toward a state of greater consistency, 
both being mutually reinforcing in the service of inconsistency 
reduction, specially when dilemmas are intense. 

Festinger (1957) has suggested that dissonance in 
€Ognittensyernbekmefsnexerts ayjmotivatithe anfduence on 
behavior. However, with regard to belief as a determinant 
eofsacbion,PRestanger also focuses attentionron' thes frequent 
eceasionsiwhenwsthis direction of causalityeiSurevéexrsed. 
dheryesare times;t forgexample, awhenathecpexrsontsyactaon 
produces a)belief topjustify the:steps,already:taken, 

htneansbes concludedethatebelsaefshpl ayoays feerings rode 
innpeoplestulives.g Thealinkagegestabliashed Somfardasgiurther 


reinforced through the mediation of speech. 


Speech as a Regulator of Human Behavior 
Toward the end of his-iite, Pavlov Devgan. to believe 
thata larce part ot human behavier ditfers Signisicantly from 


anything found in lower animals (Berlyne, 1963). Recognition 
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of the "second signal system'' -- the system concerned with 
verbal behavior and its properties -- implies that man is 
capable of abstracting, generalizing, and synthesizing the 
Signals coming in from the environment. 

According to Pavlov, and his followers, the language 
system of man represents a unique behavior-control mechanism. 
This helps explain both the external linguistic influences 
saich tasinther effieict ico fanteachinig,e as: weltl lastythe Gnternaili suse 
of language by human beings to control their own behavior 
thmough: "setlf-unisitruc tron’. 

Luria (1961) offers an impressive volume of evidence 
in suppomtiiofE bilvseéh theoryithat \oovertiwerball statements 
regulate human emotions, He outlines the stages. of develop- 
nNeneetN rough which speech becomes thes “highest sell-reculating 
Syouem 5 but slibukts 0S t (general, terms, Lurvas, formulation 
asserts that ‘speech first-has an activating function. 1t 
serves as a start-signal for any particular sequence of 
behavior whi ch-is:alreddy about. to 90, ofta. With further 
development, speech also acquires an inhibitory function and 
Gan Servevto stop ta behavior ssequcnce sor cat least ide lay 11, 
When speech can both initiate and inhibit others' behavior, 
it becomes an instrument for regulating others' behavior 
according to rules and instructions. Finally, when the 
individual shase goodiicontrol bf, internalsispeech»het iseicapable 
of self-regulation. According to Luria the acquisition of 


speech not only extends the content of a child's thought 
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processessntralso invol vesyatre -organizationd of 4laphis 
basic mental processes. Thus, the abbreviated internal 
subvocal speech: comes to be: an» invariable part of the 
thought-processes. 

Vygotsky (1962) postulates a reciprocal relationship 
between thought and affect. According to him any attempts 
to segregate the thought processes from personal impulses of 
the thinkers wold! bewvanY exercise inetutilitynn There exists, 
in man, a dynamic system of meaning in which the affective 
didetiesimTcedlee tual unde * 

melevery 1.dea, Contains “a transmuted 


aver tive tatchittiude toward the bit of 
LealitveacO Witeciewtte reters (Vyootsky., 1967, 


Dp. Oye 
The experimental work of Vygotsky's pupils, along with 
many other Russian investigators, supplements and details 
phnemigenhenmal PavlOviang posation regandingsthesspeechsisystem - - 
Dartiicul arity theviabbxe vatatedranternal Sub voicalivas pectit+) as 
a mode of regulating human behavior. It follows that human 
beings can, and often ’*do, ‘sustain their emotrvens through the 


internal seltf-verbalizatiLons . 


Basic Behavioral Position 

iit, can? be. arguedttivat thetieradittiona Ss formulations 
of Synbolutepirocess es! weire: forerunners of theticurrent 
mediation models (Goss, 1961). For example, most contemporary 
behaviorists have come to accord at least some importance to 


the role of mediating variables -- such as the implicit 
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verbal responses. They suggest that inferred mediating 
processes may .acteas istimull forvother responses. This 


prope rtylecomcseilfest imulati on tsi tthe vchiiet icharacteris'titc 

of covert verbal responses. ‘According to Skinner (1957), 
verbal symbols may acquire the property of evoking emotional 
reac tudns™ 

The speaker's own verbal behavior auto- 

Matically supplves stimuli tor echoie, textual, 
or intraverbal behavior, and*these in turn 
generate Stimuli Tor Lunther responses (ps 459). 

Skinner (1957) salso admits ato the possibility of 
Psupaudibleyspecch of uncléar dimensions (po. 438)!" as 
aetecuing the behayer. 

Thus, the. behavioral position today can be interpreted 
SSmreCOpliziligethco: Tole, Ot COVE Tiss peech ine generating Or gat 
feast wminriuencine human behavior. it follows that Bllis' 
formulatizon concerning a close jimnk between speech and 


behavior ‘can be Viewed as: parallel to the, general behavioral 


DOSPELON. 


General Semantics Stand 

General Semantics: 15° ay theory von, howrones can-act a 
imttle more. sanely  by)taiking to oneseliya dattic more sane ly 
(Hayakawa, 19605)4 sAccording: to; they general semanticis es the 
most important kind of talking we ever do is that which we 
do to ourselves: about: ourselves..)| What happens as a result, of 
our language habits is that we sabotage ourselves: the 


crippling wetfects.chethe Soricalled-werbale filters. The tact 
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is that the way in which we define something determines, in 
large measure, the way in which we react to it. 

Maladjusted people almost invariably express their 
unfortunate condition in dogmatic terms from which they 
refuse to be shaken in spite of the contrary evidence. 
Evaluational rigidity is indeed a widespread problem in our 
culture (Hayakawa, 1965). Behavior modification, therefore, 
demands that one's faulty beliefs and evaluations be seriously 
Ghaddienged. . This task cam ber best accomplished through a 
skillful analysis leading the person to examine his basic 
PTEMAS EC Sp 

In short, maladjustment stems from and is maintained 
by one's underlying structural assumptions of elementalisn, 
absioukwetiisim:, and wei ther -lomishness ,J ¢ tc. ) Aiccordinie: moji;Edilis ' 
(i:9,033;)c AB G Wthve ontye, tht: d:Ssocadmos teyadwayGorBee -yethead ndiwiduath!:s 
imntiexprertat ton: oi Ay -<pithat ~actualilc deadsretos thheayné action 
Got ThuS,« thexwthemapeutac: approach; propos ed, bye Eddas] is) quite 
consistent with the essential argument outlined in this 


section. 


Group Psychotherapy 


Asi far as can be ascertained; umesearchs evadencesdirect ly 
bearing on the rational group approach to counseling under- 
achievers, does nNothexist. Uni tmis section, some iygeneral 
evidence is considered. This evidence is derived from both 


the theoretical and empirical literature related to counseling 
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in the group setting. 

It can be argued that contemporary psychology views 
human personality to be embedded in the social matrix in 
which man lives. For many years now, there have been efforts 
to formulate techniques of group psychotherapy. A plethora 
of group approaches have been formulated to serve people 
with problems (Scheidlinger, 1968). These attempts have 
been primarily directed toward enlisting the forces of group 
dynamics to contribute to therapeutic process. 

Group psychotherapy in the sixties has achieved 
gelleral acceptance as’ ‘a -valid:and viable clinical ‘approach 
(Scheidlinger, 1968). However, a precise theoretical under- 
pinning, which would explain what actually transpires in 
therapeutieseroups, is lacking. It is (being increasingly 
Suggested that ‘the therapeutic eroup conceived as a miniature 
Society may become a source of collective reward and punish- 
ment. The group may enact. norms to guvdéevand control; the 
actrons, of its members. Also, the group may provide a 
shelter of collective support for the insecure member while 
he works his way toward better adjustment -tosthe less 
sensitive world “out there". 

Concerning the «conceptualizations. of the developmental 
phasesuin group "therapy Schéidlinger (1968) (has this to say: 

There appears to be an over-all implied 

consénsus sin the -varibous \reports, ‘however, 
that as treatment progresses, individual 
perceptions and attitudes are likely to move 


in general from primitive and irrational to 
more réealas the léve ls (p32) 179). 


Lee Lek on ar? “T'S. ea "i, we 
a! Py! _ aw, _ . f : AS | oe | { 


BHITISe quorg 
ewotv yvgolodoveq ytsioqmetnos Taeat bewyts od eo FT 


Tc *xittam Persoe sii3 mi bSBBSdm6 od 03 Yilsnoereg LeaHy 


4 Eg 


2ejtotts need syad gros won erssy Vism tod .gevel wae 
stodtelq A .yasradtodoyeq quorg to epupinioss ota Lume 
‘ - ; + ry) ‘ — [a 

o9lqosq Svuse oF betslumtotr sosd) svar 231 BOTgGsS quote H 


1 en 
oven etiqmetis sesniT  .(sdel . TIQMLLD Lew e) omal doxq= ay 
e, ; H ; 

92 SAS Bniteifne brswot B4étasreb (i iteming as 
. as ¥ 7 


,2e990TRG IOLJuSsqsteny of sty dindagos- oF Game 

nee oe ee yp ae “- : : lest > r ane ; ; 
bevetios esi eaitete sit al ¥qst Sat 0 do Yeq quoTa = is 
wi 

AY ciiet te Aree, an wo o a 5 . : ; atu yf 
dosorgqs fsoinils eldstv bos bilsy s és soustqesos Serene 
ray a 


ne 


; ; oa 
“tebnu LIsositeroed?s s2iostg’s .tewswoH §.(8ber ‘TegohGee, 


| TE. estigqerstt+ vilsutes sez tisfqxs bipow do tdw ata 
, 

yigniesetont gnisd 2i-t1 (giprisel et . 2quot tg He theqand 

STUTSinin s ee bovrsanos cuotg Siguscsisds ote ts sce 


-hetaug bas Siswer svisosilos to" sStuoe 5 omozed sin vets 


Sits LOTT OD brs 9b fy oF eit O i SIENS ein query. oat? . 
r 
n & Sbivetg ysm quan - at COSA edmom en to eno, 


ae | | ae ite 
olidw +9odmsur ato 92M i oft 9400 pee Uiigsbies Ye tetbed 
: ws ms 


Oe e29f odt ot Sromsetebs tested bs wos xen tit adtow od 


] ' ; - 


' nd ” 
tt oredd: teh Sinbeapy m9 


o 


| 1) ; 
| -Eadimomgot ovab ont Mok “shold eStbe sds bNOoue “4 cnet 


" aps 7) oa 


< 7¥82. ot. 2ids 2b at OPT) oem sb iollSe eiainade Seiey. 
re | ree Tis revo ne Bd.o oF ‘pice ie 
Fs | etovevod .etro gsr: | euo-trsy £ saaeage oredr 
| | ee 828g org 4 
Som oF. vis trl” td Ibis, 
oF ‘ton lieraE TE ye eit 


28 


The primary aim of various approaches to group 
psychotherapy is to re-educate the disturbed individual 
toward more successful adaptation to the social context in 
which®hée fives +t According «topHunt ¢(1969): 

#5 MOS Ur eTroup psychotherapists are: more 

concerned with stripping away social pretense, 
revealing’ real feelings, showing the patient 
how he has been behaving and getting him to 
test new ways of behaving in a social setting 
fp. 42/6.) 

Given the candid atmosphere of the group and the honest 
feedback on how a person's behavior appears to others, the 
members often begin to question their underlying assumptions 
ara Consequently change in behavior. 

Siece =the YefrectIveness, O21 STOUp pSV cCnNOtnereapy Is 
Warwely “aependent Upon (SOCial interact 1on, ther group. Ssaze may 
Drove =crit1 cal, tO the therapentrco process...» Groups ‘contalming 
fewer than six members tend to be encumbered with inertia and 
conplacency, Dut eroups of more than: tén do not permit 
extensive interaction and allow passive members to become 
lost in the crowd (Luchins, 1964). 

According to some’ authors (lLuchins, 19604), homogeneity 
Ofebackeround of members: (in terms of"sex, age intelligence, 
etc. )mappears to Tacrlitate the therapevtic- process, perhaps 
largely because it enhances identification of each member with 
the group as a system. 


The’ function of the ‘therapest thimsed®; ani the rotesor 


group leader, is increasingly being looked upon as a source 
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contributing to the group's movement toward its therapeutic 
goals. Perhaps the single most important development of 
recent years has been an increasing awareness of the potency 
of the therapist in the therapeutic process (Stieper § Wiener, 
LOIS), 

As to the effectiveness of group counseling, recent 
experiments evaluating the results of small group counseling 
within educational settings have produced divergent results 
(Mandel, Roth, and Berenbaum, 1968). 

Dickenson and Truax (1966) attempted to evaluate the 
impact of time-limited group counseling upon college under- 
achievers.» The findings offered support, for the effectiveness 
CE croup Counseling an “the academic neicovery “Ot underachieving 
collese: students, 

Sciaeter (GlOO3) AnVeS ti pacedrtne €rrecusor group 
counseling on the academic performance of low-achieving public 
School students, )oihe results of this study vindicated signi= 
ficant Lmpvovement in grade-point averages of “the counseled 
students. 

However, when the effect of group counseling on college 
students placed on academic probation was the subject of study 
by Berg (1968), no significant changes were noticed with regard 
to academic achievement. 

If the attempts at altering achievement patterns via 
group counseling have met with inconsistent results, then 


perhaps the questions asked have been too general. Instead 
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of asking: "Does group counseling work with underachievers(?)"; 
researchers should address themselves to this question: "What 
type of group counseling works best with what type of academic 
underachievers(?)". 

The major thrust of the present study was to evaluate 
the effectiveness, of ‘ayspe cific, Kind, of roup; counseling 
(rational group approach) with a specific type of subjects 


(anxious underachievers). 


Irrational Ideas and Anxiety 

That: anxiety. accompanies. irrational beliefs was one of 
the basic assumptions of this study. There have been a 
number. of. rather, successful. attempts. to establish a relation- 
Ship,between, inrationality and. anxiety... Most .of, the anxiety. 
research. employed, anjjanxiety, mode lawhdchy,assumed, that the 
SLfectsuot, anolety idépend. on, thneaty characte mi siics, Of. fhe 
task situation. 

Ry ch Laks andy Lerner: (1965,),, found ha gh anxious, subjects 
to.be far more expectant of success, than their low anxious 
counterparts. This, generalized, expectancy; one the part: of 
high, anxious. students reflects an. attutude of junrealistically 
bigh standards... HEldis (1963) would view such» "idealized 
image".asS irrational. 

Reidel 's. .(1905) Study suggests that anxiety @efrects 
judgement adversely. Working on simple psychological tasks 


(length of lines) Reidel found that his high anxious group 
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preferred not to risk errors regardless of the insigni- 
recance.Of ‘the task. This study suggests that’ the. anxious 
subjects had irrational ideas such as: “that” one: must be 
thoroughly competent, adequate, and achieving in all 
possible respects if one is to consider oneself worthwhile". 
More recently, Taft (1968) investigated the 
irrationality-anxiety relationship. Using various measures 
of anxiety, Taft successfully demonstrated a strong assoc- 


lation between irrational ideas and anxiety. 


The Anxiety-Achievement Relationship 

The: purpose yor this section 1s \to establish 4a relation- 
ship Detweéen test anxiety and performance, It has-been 
Droposed that anxiety 1S avmajor component in the maintenance 
Ofeunderachievement- (Bricklin and Bricklin, 1967). 

Using their Test Anxiety. Scale (TAS), Sarason -and 
Mandler (1952) found that high anxiety interfered with test 
performance while low anxiety appeared to prove helpful. 
Raph, Goldberg, and Passow, (19607) had this sto say: 

Anxiety, then, may contain some important 

clues to the disparity between ability and 
performance which seems on the surface to be 
inexplicabdey (pie iss). 

Stevenson's (1967) survey also suggested that anxiety 
influences learntngoand,perftormancecourinadly? Alpertgand 
Haber (1960) have established achievement anxiety as a 


variable of which test performance is a function. It can 


bemconclidedrthatlanxiéty*is “one"ofethe® correlates of 
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underachievement. 
SUMMARY 


Highly pertinent to the present study are the 
researches of Sarason and Mandler (1952) and Lafferty (1963). 
Sarason and Mandler (1952) have hypothesized that: 

When anxiety has been learned as a response 

to situations involving intellectual achieve- 
Memte Ce. Pa,. best; Situations) , two types o¢ 
responses will tenditobekevyoked: (a) responses 
which are not task-relevant; self-centered feel- 
ings of inadequacy, attempts at leaving the 
Situation, etc., and (b) task-relevant responses 
which reduce the anxiety by leading to completion 
Oepythen mask pip sass 

It follows that, for individuals who possess irrational 
bedietsasuch@ias: abdimel needy tolsucceed, (testranxde tyawaddi dead 
Col poora pexformances through ttasktarredéwantoresponses. 

Laitertiyr (leoseypmess )inworkang engrivaluesn thatidefeat 
lgaiming'),e reported thattanderachievers: 

(1) Felt they could simply improve by worrying more 

about.sichool; 

(2) Were constantly striving tor the goal of having 
everyone approve of them all the time for 
everything. 

(3) Seemed convinced that they could not, by their 
own efforts, alter the -course.gn ‘a tailing 
experience. 


Lafferty concluded that the greater the degree and 


number of irrational ideas, the more the extent of avoidant 
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behavior and hence the lower the performance. 

These“ findings’ *are*higshiy "congruent with Ellis’ 
basic assumption that human beings usually sustain emotional 
aneusal or anxiety, and perform inadequately, as a result 
Of irrational and illogical thinking. The precise procedures 
Used tO test the wp latsibiliity. of Bllas" theory have been 


adescribed in -the following chapter: 
HVROTHESTES 


Thestorepgoing diScussion suggests that rational group 
therapy snould help modidy pattems -of academic wnderachieve- 
ment... It is hypothesized that undérachievers exposed to 
rational group counseling would show: (I) greater reduction 
wWaerrraticnialibelacr¢s, (2) greater reduction. anvitest: anxiety, 
and (3) greater improvement in school marks, than would 
underachievers exposed to teaching of rational ideas, teaching 
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CHAPTER III 


RESEARCH DESIGN AND PROCEDURE 


This study was designed to investigate the effective- 
ness of rational group counseling in helping anxious high 
school underachievers. 

The fundamental purpose of any research attempt is to 
obtain data which will provide the clearest and most 
convincing test of the hypotheses. The evidence should be 
persuasive to all those who accept the established rules of 
meseareh, In order to achieve interpretable comparisons 
between, treatments, the Pretest-Posttest Gontrol Group: Design 
(Campbell and Stanley, 1966) was selected as the major 


methodology for this investigation. 


THE: UNIVERSE 


tre source ‘or data’ tor tnvs Ss Gudy was” limited co 5 59 
students enrolled in grade ten at Bonnie Doon Composite high 


school, Edmonton, Alberta, during 1908-097 


STUDY SAMPLE 


Identification of Anxious Underachievers 
Farst,. thientotali scoresgon] the School mand] Coliegej} Apti- 
tude. Test (SCAT) * of 539. students, tor whom records were avail= 


able—at.the-school~uwwere-nermadiuzedeand-converted=intosl 


SCOLES". 


*SCATS were administered to the students at the end of 
grade Nine. 
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Then, marks for four major courses (English, Social 
Studies, Mathematics, and Science) received on the mid-term 
(January) report cards were summed for each student and the 
aggregate scores were normalized and converted into T scores 
with a mean of 50 and standard deviation of 10. 

An underachiever was then defined as a student whose 
T score for aggregate achievement fell 8* or more standard 
potnes ‘below the I score for his ability, 

This procedure provided 125 underachievers. Of these 
i122 were tested for test anxiety on the Achievement Anxiety 
Hest=tnnl) tby Alpert. anditiaber (196094. The criterion 
aroaerarily establushed for the identification ef anxious 
Students required an individual to score. 51 and above on.the 
Alpert, and Haber seale. 

Eighty-four students met the combined anxiety and 
underachievement criteria. Table 1 presents the summary 


peeture of the, subjects’ finally chosen tor this istudy. 


TABLES 1 


DESCRIPTION: OF «STUDENTS 
i eee ees ee ee ae eh ee ees 


Total Unde rachievers Anxious Under- 

Number Identified achievers Identified 

Ot 

Sevden ts Boys. Girts. lotal Boys ~Girls total 
539 89 Boe digee wy Nags 84 


eS ee 


*Thes tiswanéarbitrary ntmberaused intierderptotprovide 
an adequate sample size. 
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The ratio of boys to girls among the underachievers 
Finally schoesen tior thitsnstudy wads rdtighlys2ibingThiseratio 
was in line with the related literature (Zingle, 1965). 
Zingle's (1965) Irrational Ideas Inventory (I-I Inventory) 
was administered to the 84 anxious underachievers selected 


LOr }thPpsies tudy,.: 


Assignment to Experimental Groups 

All students who met the selection criteria were 
invited to participate in a voluntary "academic recovery 
program =. Mey were cold thae ‘the primary purpose cet ithe 
program was to assist the prade ‘ten students ‘te adjustito 
highness chiool dite in ordenBtbat<they might utilize their 
eduGgtaonadvopportunrties tmoreWeffectively/* LtOwas further 
exprained=that—the=prerrean=would=-be-carrred=out=throughn ine 
small group meetings conducted once a week for approximately 
50 minutes each.. -Allsthose»congacted.volumteeréed.to,take 
bamt in. the. study . 

The=84-anx?rous@underachrevers=selected=weredrvided 
mto. 12 sub=groups. of seven each, Administrative ‘and 
scheduling difficulties prevented complete randomization. 
Specifically, the investigator was asked to confine the 
membership of any given sub-group to a maximum of three 
@lassés}.if possible, However, the three counselors involved 
in the study chose three sub-groups each, at random. “further, 


the treatments were assigned at random. Thus, a partial 
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randomization was achieved.. Nine sub-groups, i.e. 63 
subjects were thus taken care of. The remaining three sub- 
groups, ise. -21l-subjects were pooled together and labelled 
BCOU ULL OL. 

ihe pre=treatment scores ;COonceming actual atademic 
Gewrevement, .~rrational ideas, and ,test, anxiety ator allathe 
subjects of this study, were used.to ascertain the compara- 
brinidstyenot=the-tour-treatment--groups=formedy==A~comparrsono'r 
Pic ecourvexperamental groups on significant: wariabdes., e.g. 
actual academre achievement, arrational beliefs, and test 


Aixtety. arecolven ined ables 2 ito 7, 


TABdGE; | 22 


MEANS AND STANDARD DEVIATIONS OF THE FOUR GROUPS 
FOR ACTUAL ACHIEVEMENT 


Group A B © D 
Means Fa Pae S80 214205 210.48 258 
Se Bron 039 Sok 24.80 24.13 


In. order to determine 1h tne wobsServed means as, per 
Table 2 were different, an analysis of variance was 


performed, Table 3 depicts the results of this further 


analysis. 
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TABLE 3&3 


SUMMARY OF ANALYSIS OF VARIANCE OF THE FOUR GROUPS 
FOR ACTUAL ACHIEVEMENT 


Source of Sums of Degrees Variance Obtained Prob - 

Variation Squares ot Estimate F,. . Value ability 
Freedom 

Between 1636.00 3 545,155 URE ss Doe 

Within 68805.00 80 860.06 


Homogeneity of Variance: p = 0.2609, N.S. 


lite mayt bey notedd thats thei datanyiéidedrnocsagnadicant 
mate rencesranongatheenheans Orrvardanices ofetour groupse in 


terms of actual academic achievement. 


TABLE 4 


MEANS AND STANDARD DEVIATIONS OF THE FOUR GROUPS 
FOR PRE-TREATMENT SCORES. ON) THE I=1) INVENTORY 


Group A B G D 
Means 37-41--6-7 362-57 355-86 56-74-19 
S.D. 23,90 40.05 LY, 488 28.04 


im analysis ob Variancemwas performed an order io 
determine whether or not the observed means for the four 


groups were different. Table 5 shows the results of this 
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TABLE 15 


SUMMARY OF ANALYSIS OF VARIANCE OF THE FOUR GROUPS 
FOR PRE-TREATMENT SCORES ON THE I-I INVENTORY 


PP 


pounce Of Sums of Degrees Variance Obtained Prob 

Variation Squares of Estimate Po Value aD inka ty 
Freedom 

De tween 2873.00 3 Oe On ITS QUO 

Within 70413.00 80 880.16 


Homogeneity of Variance: .p = 0.0049, 


The’ data» yaelded ne significant differences amone. the 
Memiswore tT Tau roralr perro ro Tort reer Oul rT OU pot Owe vers 
the test for heterogeneity of variance showed that the 


variances were not homogeneous. * 


TABLETOG 


MEANS AND STANDARD DEVIATIONS OF THE FOUR GROUPS 
FOR PRE-TREATMENT SCORES ON THE AAT 


Group A B e D 
Means 5:07, 0'5 o/, 00 59. Lo Di 80 
5. Ds 4.52 4.24 6.06 4.79 


ooolllllllllllelEeeESES=SQQQQS==0SS SSS 


*In view of the heterogeneity of variances, it was 
decided that an analysis of covariance would also be 
performed on the pre-post difference scores at the outcome 


stage. 
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In order to determine if the observed means for 
the four groups were different, an analysis of variance 


waskpertormne dered abile-7epresentssassummaryeofsthis analysis. 


TABLE), » 7 


SUMMARY OF ANALYSIS OF VARIANCE OF THE FOUR GROUPS 
FOR? RE= TREATMENT “SCORES (ON THE: (AAT 


~IIICIlIylIlIlIlll=llllIlIlCU)UlLlylylLE— eee 


Seurce of sums Of Degrees Variance Ol tained Prob- 

Variance Squares of Estimate Fe Valtie ability 
Freedom 

Be tween 10 oe, Ags 3 57238 Jie ay? OM 

Within USO or 80 24,54 


Homogeneity, Of Varvance: p= 05832, >Nac. 


ine data: yielded ire iS beni hircante atere renees samong, the 
means Or variances of four "groups (1M etemms Or test vanxiety . 

thus, the precedure vwdesicra ped so tar rovideds sour 
equa leenoups::; A, sBy Oeand Da: Miese {oroupssweretound 
comparable on actual academic achievement, 1rrationeal beliefs, 


anc test. anxiety. 
TREATMENT CONDITIONS 


The whole study was conducted within the framework of 
fhe: Guidance department ‘of “Bonnie Doon thigh school, pitThe 
three counselors who participated in this study were members 
of the department. Two of the counselors had master's degrees 


in Education, and the third was working toward the graduate 
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diploma in counseling. Their experience in counseling 
ranged from ‘three :to sten lyears'i* Each of ‘the “counselors 


worked with three sub-groups across treatments. 


Counselor Orientation Procedure 

The investigator discussed the treatment methods with 
the counselors over two sessions of approximately two hours 
each. Treatments manual (Appendix A) dealing with the 
TattoOnategroup Counseling, "tedching Of rational ideas... and 
teaching of study skills, was made available to the counselors. 
me Cast once a week, throughout the duration of the study, 
the investigator was available in school,in order to advise 
tiemcounse lors jon.any Special difficulty ethey aiieht be 
eneoun Gering. 

Nine weekly sessions “of approximately. “50 minutes: each 
werevconducted over the) period April = Dune, 1969" eA 
meetings were held during school time.. Some, of these 
sessions were recorded on magnetic tapes. 

Two qualified and independent judges were. asked to 
iMsiten’ ito the audio ‘tapes... These aindependéenteaudrtors 
Confirmed ithe validity of the three treatment methods: used, 
It was, therefore; concluded, that, the intent of rational 
group counseling, teaching of rational ideas, and teaching 


of study skills was attained. 


A. Rational Group Therapy 


The three sub-groups Ay A, >, and Ags each consisted 
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of seven students and one counselor. The subjects were 
counseled according to Ellis' Rational-Emotive Therapy 
approach applied in a group setting. The details of 
tational ’groupetherapymane out Lined sin yGhapter abl. 

Students were encouraged to bring up their personal 
problems regardless of their nature. Topics most favored 
byhthey students: included individual,,academic <di ficulties, 
rehations «with teachers|.and parents}, iand;+diffiieulties such 
dsmtheypreblems,of personal identity. 

The counselors attempted to stimulate group discussion, 
COslaciiitavue-cthe utiitzation, by the group, of ideas presented 
by individual members, as well as to provide relevant feed- 
back. Group members were confronted with their. specific 
iGnatwonaleideas wherever 10 was appropriate to do’ so. 

Essemerally. this approach Appendix’ A) ceuldobe 
Called@maieutic where the counselor became the Socratic 
questioner and responder. Instead of retiring to.the rear, 
hes continued throughout the dascussion) to have 1a very active 
Yole, The counselor probed, directed; stimulated, entaced, 
responded, channeled, and synthesized the on-going issues. 
This was antended to drive the discussants back into a corner 
(S@.sto vspeak)ito examine theln prejudices, to define and 
defend their positions, to analyze their biases and pre- 
conceived notions, and, hopefully, learn and change. The 
other group members were expected to begin acting as 


auxiliary therapists and they did. 
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Ofcourse ,Abeside being a challenger,” the’ counselor 
continued to be a relation-builder through active listening 
and constructive but supportive summarizings. 

The average number of counseling sessions with each 
sub-group was nine. Some of these sessions were recorded 
on magnetic tapes. These audio tapes were listened to by 
mie yudves "aid declared valid, During the second Half of the 
Fas session, the students were administered the [=I Inventory 


and the AAT, once again. 


Be leaching sor iwRat tonal Ideas 

Ihe Mteaeh in peOtwene scONCcep ts: Of Tationality and 
iit eon kits et Neveap Dy co. Piva s.) eleven ama) Ol al wird! ona 
ideas was confined to the treatment group, designated as 
Group ..B > Group ee a CuwiThlebe: recalled. was const Etuted sor 
three sub—eroups (By; Bo, Ba), each consisting of seven 
students and a counselor. 

inepmenarat@wen mor the standardized teaching of the 
rational rracronal midea content, the three counse tors 
attended two discussion periods, heretofore mentioned under 
the Heading: Counselor Orientation Procedure. 

With the B group, each counselor was instructed by 
the™investigator to advance the-content as per> the handout 
sheet (included in Appendix A). The counselors were asked 
to refrain from involving the students in personal applic- 


atiGns"et the Content, as tar as possibile. “Instead,” they 
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were consciously to teach these concepts as a non-personal 
theory of behavior. 

The essential difference between Group A and Group B 
was that the subjects in Group A were shown precisely what 
the illogical links in their internalized sentences were and 
how they could re-think those and similar other sentences. 
Omythe, other hand,..the subjects in Group B were mainly 
encouraged, to..learms:and wnderstand Ellis' rational ideas 
along with their rational counterparts, in a somewhat non- 
personal manner. 

Once again, three audio tapes were taken at random 
DMGeGValsS. for the sub-groups. The two independent. monitors, 
alluded Go spre.vL0us..y g.contirmed that the gintent of teaching 
the content,in the desired non-personal manner was attained. 

la thepend.-thessubiects were administered the: I) 


Inventory and the AAT, once again. 


Gea teachings of Study, Ski lis 

The three sub-groups C,;> C,, and C. @ach ‘consisted ‘of 
Seven students aid. a counselor. ‘Thessubjeces were exposed’ to 
the teaching of study-skilis< 

The notion that improved study-skills lead to 
increased academic achievement is intuitively appealing. 
Academic performance appears to be a function of the ability 
to develop a set of study habits and attitudes.. It is often 


said that underachievers lack appropriate study skills. 
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They are reported to have difficulties with subordinating 
personal needs to demands for study (Haywood, 1968). Some 
researchers have found a significant link between poor 
study habits and underachievement (Brown and Dubois, 1964; 
Prost, L965)eorTf situdy mechanics! are "important determiners 
of achievement, then the teaching of study skills should 
improve achievement. 

To standardize teaching in each sub-group (C); Cs 
Cz) the counselors met with the investigator to design a 
program to communicate study-skills information. The books, 
bitowe CangGetabéetterrGrades!’ and? "Your? Study’ Skalls”* were 
agreeddupontasestudenti texts: 

Ascourse: outline” (provided in full in Appendix’ A) 
Wasedeveloped by the investigator as a) result of the initial 
meetings with the counselors. Each counselor was then 
instructed to follow the sequencing and topics as contained 
hn réefert¥cotrsesouttinettecThe *main*€opiesseto-be* discussed 
were: schedule and conditions for study; listening and note 
taking; skimming and searching; summarizing; remembering and 
practicing; preparing for tests; and whiting of reports: 

Once again, these.séssioms were, subjected to the 
tape monitoring procedure outlined previously. The indepen- 
dent auditors confirmed that study-skills content was taught 
by alld counselors. 

During. the last session, the subjects were again 


administered the I-I Inventory and the AAT. 
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Dir lies Control, Group 

The control group subjects were told that more 
Students had volunteered than could be handled during the 
fenainder of-the—curren-t—year.,—and_that—_they_would_be 
erfered-an Opportunity to participate in the program during 
the next year provided they were still interested. 

School counselors were) asked, to refrain. as fare as 
possible, from providing any assistance to members of this 
group which could be construed as counseling and/or special 
teaching. No contact was made with these people by. the 
Counseling start “during thevexperimental period.) = Oisicounse, 
prez and p@stivests on irrational tide'as¢@amditest anxiety 
were administered to them as they were to the other three 
groups. 

Consultations with the counseling staff at’ the end 
of the treatment period confirmed the plan as outlined above. 
Therefore, bt) can be stated with «a far degree: ofmconfidence 
that the members of the control group weregnotsexposed to 


any special treatment. 


Summary of Treatment Procedures 
The following table depicts the program which was 


employed in the conduct of the study. 
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RABILE AS 
SESSION BY SESSION DESCRIPTION OF TREATMENT 
PROCEDURES 

eee 
Groups A D 
pry AA whe sh B B Ga ees ue 
groups Sif yal stl, ae a Tot yok es 
Ssessron 1. iIntrodtetion - Introduction = introduction Subjects 
session Z Rational- I-I 1 (see Schedule and were 

group Appendix A) conditions 

counseling for study. told 
Session 5, Rational - eau. tS EUS Peni aide they were 

group note-taking 

Gounse Ling not 
Session 4 Rational- Tl -4Vand 5 Skimming and required 

group searching 

counseling as too 
Session =. Rational- I-I 6 Summarizing many had 

group 

counseling volun- 
session 6 Rational- hel 7 ward <8 Remembering teered, 

group and 

counseling practicing 
Session’ /) Rational- Woo. andel0-= Pe repariirg 

group fiowe iets tS 

counseling 
Session &° Rationads T-]«i1 Report 

group writing 

counseling 
Session 9 Summary and Summary of Summary and Tes ted 


tests 


major ideas 
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48 
CRITERIA MEASURES 


The following measures were adopted to evaluate the 
relative success of the different treatments administered 


Under this inves ta gat ion. 


The Irrational Ideas Inventory (I-I Inventory) 

The I-I Inventory is a research instrument developed 
by Zingle (1965). This instrument is based on the eleven 
mayor’ frrationaltideas (belie fs)*which Ellis (1963) suggests 
are basic to, and sustaining of, maladaptive behavior. 

The I-I Inventory consists. of 122 items designed: to 
measure? the. degree\of irrationality of the subjects: 
Responses are marked on a, S-point scale, ranging trom 
strong agreement to strong disagreement: and are-weighted 
Seen 2. Mb respect vyedy.. | lotalss cores aren ob Paineampy, 
Simple summing of weights. In order to guard against 
possibile confounding of the Stores tdue to response set, 
negatively worded items, weighted in reverse-order, sare 
randomly interspersed. 

Test-retest reliability (N=91), over a five week 
intervals us ,80. Content .validity. as reported by athe test 
author ranged from .75 to. ,85 (Zingle, 1905, p.) 44). 

Essentially, what Zingle (1965) showed was that 
underachievers score higher on I-I Inventory than average 
achievers. I-I Inventory has received further support 


through several studies. For example, Conklin €1965) using 
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a shorter version of this instrument with high school stud- 
emtsi,ehaso demonstrated support. for Zingle's. thesis. - Hoxter 
(1967) using an edited version of I-I Inventory: has reported 
positive relationship between irrationality and behavior 
problems at school. 

It can be concluded that underachievers possess 
irrational beliefs to a greater degree than the average 
students. Furthermore, the I-I Inventory is sensitive to 


the changes in irrational beliefs. 


The Achievement Anxiety Test (AAT) 

Alpert and Haber (1960) have shown that specific 
anxiety-scales are more often significantly correlated with 
academic performance measures than are the general anxiety 
scales, . [Ihe implication being that the former: are better 
preaictors of academic achievement: than the latter. 

In order to determine the effect of anxiety on 
performance, Alpert and Haber produced a new type of anxiety 
scale. SThislwasrdesigned(primarijyiasijalmeasurerom® test 
anxiety. The Achievement Anxiety Test (AAT) consists of 
two independent scales: a facilitating scale of nine items 
based on the prototype --."Anxiety helps me in my performance 
during tests"; and a debilitating scale of ten items based 
on the prototype -- "Anxiety interferes with my performance 
during tests''. The two scales are administered as one, the 


items being randomly mixed. A subject answers each item on 
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a S-point scale, indicating the degree to which the item 
applies to him. 

The originally reported test-retest reliabilities, 
ever an €ight; month period, ane .75and..7/6 fox ‘the 
facilitating scale and debilitating scale respectively. In 
general, the authors found that the scores on the facilitating 
Scale were positively correlated with actual grade-point 
average, whereas scores on the debilitating scale were 
Significantly negatively correlated with the grade-point 
average , 

Tt was further found that «the <incorporation ofthe 
items desimenedtto measure tlacitiitd ting van xile tyrein tora iscale 
which alreadyitetfecti velyumeasu red cdebinli tat ing iansxdle tyrcean, 
in fact, sigmiireant by imerease: therpmedicwmion ofvacademic 
performance scenes: WembearnyrNanrneip -aindyWMialhker 1(@b9O5 later 


confirmed these ifaind imegsi. 


School Marks 


School marks? provided. the principlescriterion -aoainsit 
which effects of different treatments-were evaluated... The 
differences between the pre- and post-treatment aggregate 
achievement scores, for four.major courses (English, Social 
Studies, Mathematics, and Science) were used as measures of 
change in academic achievement. 

Since they represent chiefly an assessment of current 


performance, school marks have been found to be sensitive 
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indicators of students' academic growth (Calhoun, 1956). 
Furthermore, with all of their weaknesses, marks still are 


the accepted gauge of academic success or failure. 
FOLLOW - UP 


A second. check (follow-up), od test anxiety, and 
school marks was made five months after the experiment was 
overedNowember 1969). The main purpose for doing this was 


to: assess) anys dedayeda reactions tomtheaitreatmemtsi, 
HYPOTHESES” TO°BE TESTED 


Immediately after the,termination of treatment: 

(1) Subjects; counse leds according to) rationalreroup 
therapy orientation (Group A) will show 
greater-reductionfane ther degreeyofsarratironal 
beliefsathan,woudd,-thesasubjectsrexposed to 
teaching of rational 1tdeas (Group iB), teaching 
Of Study, skills) (GroupeG se and ano treaumeirt 
(Group DB). 

(2) “Subjects counseled according to rational group 
therapy orientation (Group A) will show greater 
reduction in tést anxiety. than would ‘thessubjects 
exposed to teaching of rational ideas (Group B), 
teaching of study ‘skaids. (Group ), and ne 


treatment (Group D). 


ie | hak 


.(0eeL ,muornlsd) diworyg \otwehbeos 


ers [lite edism ,eszesmisnew triste to {fs d3tw ys 


Dimebbaop 


.StuT Ist 19 2esD5ue to: spieg 5 
4 
FU - WOLIOF 
hos. yToixns test to (qr-wohloeb) waoeds 


esW, Jnomixeqxs ods testis adtcom svn, 


‘ 


26w etms gnfob rok sdoqterg mkam sat /, (O0eE 
-etnemiss;3 sit of noftjosexr beyveleb yas seeeemae 
CATeaT 3a OF 2aesnToOrvyH 
-IisMsteors, tO noltamomres sit vette vbots choise |” 
quotg tsaoitsy of grnibteoos bsieensod asospduc 


1 I i W {A 


wore (A quortd) Moitstreivo vastesis 


Isaortsiti to sergeb od? of nottonbsr ESTE SIQ 
o3 beecqxs esastdue oft Bluow meds et ertod 


gaiidoses. . (4 quoxd) es9bi Isnotts1 to guido es 


i Shomisers on bas .() quord) eilicte ybute Yo 
/ £0) quox0), 
| *quets Ieaottex ot gitibrooos beheentios papi 
Paced worle fhiw (A quord) Rok tesisize, Xgerods 
ne? axoetdue ols brvow asc Yiebxns | see% at oid ubot 
: a! i* 
fh quos8) 26 9b i Isnoites or gaidoses ot ‘please 
P f t at Pid i 
on bas ¢ 69 querd) el lige Neuse 40 
; a as ar 7 
ye wre a : 
iy 


‘etnebuse to ~~ 


booase A 


obsm zsw eatam Leos 


i oe 


pTOMTS 


otqesas & 


i : i - to 
rodmevok) teve 
mi 


i = . 
, i 
_ iu " 
: 


ay! 4 


aa 


(3) (}subjects ecounsefed: according to rational group 
therapy orientation (Group A) will show 
greater improvement in school marks than would 
the’ Subjects exposed*teetéaching of@ rational 
ideas’ (Groupes) se teaching of studysskitis 
(Group C),;#and*fho® treatment (Group? D}: 

Further} fiver monthss afterv the termination of 

treatment’ 

(4) Changes between. the pre- and follow-up-treatment 
scores on AAT would be significantly in favor 
Of thes subjécts* exposed torprational group 
counseling (Group A), and 

(s}*" Changes .berweenh* thespre-<anda follow-up treatment 
measures concerning school marks would be 
s4 onificantly* in? faver! of the®*subjects exposed 


to rational ‘group counseling (Group A). 
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CHAPPER FV 
STATISTICAL ANALYSIS AND RESULTS 


The feedback from pre-treatment, post-treatment as 
well as the follow-up measurements made in this study was 
subjected to statistical tests in ordér to determine the 
tenability of the hypotheses postulated. 

Pretest -posttes Gand pretest-follow-up test gain 
Gor jdiiterence) scores for each eroup were used for 
Statistical tests of sigmificance. Simple one-way. analysis 
of variance was the major technique employed. However, 
analysis of covariance, with pretest scores as the covariate, 
was also used once. Specifically, Newman-Keuls comparisons 
were preterred over. the@commom” critical ratio’ or @ (tests. 

For the purposes Yoflsttatistical analysis)}.othe ‘sub: 
groups in each category were Veombined, thus giving ann of 


mal for each treatment. 


THE PRETEST2POSTTEST DIFFERENCES 


Ghange: in’ Trretaonal Beliets 


The means.and standard deviations of the differences 
between pre- and post-treatment scores on I-I Inventory 


were calculated for each group and are presented in Table 9, 
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SABLE QHY 


MEANS AND STANDARD DEVIATIONS OF THE DIFFERENCES BETWEEN 
PRE- AND POST-TREATMENT SCORES ON THE I-I 
INVENTORY FOR ALL FOUR GROUPS 


Group A B C D 
Means -14,19 = iliee /. = / 67, ee ES 
oD 20. 66 US ES Thies ded. Lo0 5 


An analysis of variance for the score differences 
Was performed ®tokasScertaim the signmigeéance of differences 
between the means-of.the four groups. Table 10 shows the 


Lesults O1 the analysiseorevarilance Ofsthe ditterences, 
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SUMMARY OF ANALYSIS OF VARIANCE OF THE DIFFERENCES BETWEEN 
PRE- AND POST=TREATMENT es. CORES ON THE, [-1 


INVENTORY 
2ource of Sums of Degrees Variance Obtained Prob- 
Variance Squares of Estimate Fee Va lui ability 
Freedom 
Be tween 5550.70 6 TS oof Zine 0.04 
Within 350. 50% 29 80 420.45 
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# In rvorder.to.get. better precisionying the.es timate of athe 
"error (variance) terms than is possible through simple 
analysis of variance, analysis of covariance was also 
performed, using pre-treatment scores on the I-I © 
Inventory,as-a,covariate, The F., Value thus obtained 
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As the F-ratio was significant beyond 5 per cent 
level of"sipnnitcamee §tseparateetéesits oforepatns of teans 
wereeoadl bed -fon: 

The Newman-Keuls procedure for making comparisons 
between all possible pairs of ordered means was used to test 
the statistical significance between treatment group means. 


Tablé!lil tshows thé results tof ‘this procedure. 


FABLE OG} 


SIGNIFICANCE OF DIFFERENCES BETWEEN MEANS OF THE 
DIFFERENCES BETWEEN “PRE- AND POST-TREATMENT 
SCORES ONT THE T=) “INVENTORY 


Groups Dit te vences spe tween Petal nes 
Means ability 
i 3B gO. Neos 
eG Oro7 Nt 
A - D 16.67 ptr, as 
Began C 4.90 Nato 
Beep L5G Nos 
Co) 10.14 I are ae 


Using an alpha level of 0.05, the difference between 
the-means for Group A and Group D.was.found.to achieve 
Statistical Sipniricance . sills, thie: ny pothesis that. Group 1 
would show the greatest reduction in the degree of 


irrational beliefs was partially upheld. 
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Change in Test Anxiety 


The means and standard deviations of the differences 
between pre- and post-treatment test anxletyescores were 


calculated for each group and are presented in Table 12. 


TABLE 12 


MEANS AND STANDARD DEVIATIONS OF THE DIFFERENCES 
BETWEEN PRE- AND POST-TREATMENT SCORES ON THE 
AAT FOR ALL FOUR GROUPS 


Group A B CG D 
Means -0.90 ah. O72 -1.90 +1,09 
Su.) (Opes se! ee) 6.20 A= 82 


An analysis of variance was performed on the 
differences between pre- and post-treatment scores on the 
DAiie Table 15 shews the results of the analysis of variance 


of the differences. 


TAR LEn cd 5 


SUMMARY OF ANALYSIS OF VARIANCE OF THE DIFFERENCES 
BETWEEN PRE- AND POST-TREATMENT SCORES ON THE AAT 


SOURCE Of Sums of Degrees Variance Obtained Prob = 
Variance Squares of Sie (mace Pea a ue ability 
Freedom 
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As the Prratio Wasimotisignificant, tests: of the 
separate pairs of means were not necessary. Thus, the 
hypothesis that Group A would show the greatest reduction 


foetesteanxiety was not upheld, 


Changein.Achievement 
Thesméans™and standard ‘deviations of the differences 
Detween pre-and post-treatment agerevate achievement scores 


weomercaleculated foreach. croup andsare presented: in: labile, 14. 


TABLE 14 


MEANS AND STANDARD DEVIATIONS OF DIFFERENCES BETWEEN 
PRE- AND POST-TREATMENT AGGREGATE ACHIEVEMENT SCORES 
FOR ALL FOUR GROUPS 


Group A | B C D 
Means +10 .48 ov Rr, -1.19 Sey On), 
Sect). ae OO 13e44 ZS Geh 18.46 


Am analysis of wariance of the, aperegate score 
differences was performed to ascertain the significance 
of differences observed. A summary of the analysis of 


variance is presented in Table 15. 
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FABLES cil 5 


SUMMARY OF ANALYSIS OF VARIANCE OF THE DIFFERENCES 
BETWEEN PRE- AND POST-TREATMENT AGGREGATE 
ACHIEVEMENT, SCORES 
eee 


polrce* Of Sums of Degrees Variance Obtained igolee 

Variance Squares of Estimate Peay aloe ability 
Freedom 

Between 19'86...01 5 OG 20 0.84 0.48 

Within Seo) te We by 80 yi jel brag) 
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As. the E-ratio-Was..ot..$1-6nifd-cant;—tests—of+-tire 
Seipewace Palys Or “Means? were mou, needeéd.7, [huss theonypothesis 
that Group A would show the greatest improvement in school 


marks was not upheld. 


THE PRETEST-=FOLLOW-UPy DIFFERENCES 


Change in Test Anxiety 


The means and standard deviations of the differences 
between pre- and follow-up-treatment test anxiety scores 


were calculated for each group and*ares presented in Tabie 16. 


TABLE. 16 


MEANS AND STANDARD DEVIATIONS OF THE DIFFERENCES BETWEEN 
PRE- AND FOLLOW-UP-TREATMENT SCORES ON THE AAT FOR ALL 
FOUR GROUPS 


Group A B 6 D 
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An analysis of variance was performed on the 
differences between pre- and follow-up-treatment scores. 
A summary of the analysis of variance is presented in 


iabaies 17. 


TABLE. 7k? 


SUMMARY OF ANALYSIS OF VARIANCE OF THE DIFFERENCES 
BETWEEN PRE- AND FOLLOW-UP-TREATMENT SCORES ON 
THE AAT 
—S~~~~~I~~ICUOC*)— ll] lL SS SSE eee 


source of Sums of Degrees Variance Obtained Prob- 


Variance ouUares “OL ES timace**PreValue wabitaty 
Freedom 

Be tween S010 155 5 LOZ Ha ees! 0.06 

Within 2090478 68 DO aaah 
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"len subjects were lost due-to school leavang or school 
transfer, Iwo subjectse@weresseck at the tiie. 


As. the F-rdatio) wasyneot smgnidicant, separate tests 
for pairs) Of, means were nNot-required.) Thus, the hypothesis 


that Group A would’ show the greavest™reducti on dinwtest 


anxiety was not upheld. 


Chan ge in Achievement 


Thea aeane. and) sibandar de .denpiata onss Ot sthe dit ferences 
between pre- and follow-up-treatment aggregate achievement 


scores were calculated for each group and are presented in 


Table 18. 
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TAB BE 18 


MEANS AND STANDARD DEVIATIONS OF DIFFERENCES BETWEEN 
PRE- AND FOLLOW-UP-TREATMENT AGGREGATE ACHIEVEMENT 
SCORES FOR ALL FOUR GROUPS 
=—aaeaeaeaeae=SO 


Groups A B C D 
ee ee ee eee eee ees) eer We es 
Means + 5.0 eed) ae eS) PO no 7 +5). 5.6 

sie 20%. 210 24 led Zab. IO rome 


An analysis of variance was performed on the differ- 
ences. between pre- and follow-up treatment aggregate scores. 
d2ple 19 shows the results}.@& the analysis of variance of 


the differences between group means. 


TABLE peo 


SUMMARY OF ANALYSIS OF VARIANCE OF THE DIFFERENCES 
BETWEEN PRE- AND FOLLOW-UP- TREATMENT AGGREGATE 
ACHIEVEMENT SCORES 


siowmce sof Sums of De grees Variance Obtained PROD - 

Variance Squares of ES timate Pe av anh We ability 
Freedom 

Between LATZOR OS 3 5 p0Oe 9D 4.09 pe. 01 

Within GS HSi8 .tSib 70 OTSA 


Ee 
* Ten subjects were lost due to school leaving or school 


trans cen. 


Since the_E-ratio .was sa cniticant, beyond.) per cent 
level of Significance, separate .tests, for palms, Of means were 


called for. The results of the Newman-Keuls comparisons are 
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sirewii cml Tiab ler 2.0). 


PAB GE 20 


SIGNIFICANCE OF DIFFERENCES BETWEEN MEANS OF THE 

DIFFERENCES BETWEEN PRE- AND FOLLOW-UP- TREATMENT 

AGGREGATE ACHIEVEMENT SCORES FOR ALL FOUR GROUPS 
——o 


Groups Differences Between Prob- 
Means aba da ty 

Sr en 5 ee eee ee a ee ee a 

A - B 52 ALS 1904 PAM: 

Peo G 24.42 Deus 

A - D ZyaiS im <ee0 

Be = C (ee he) N.S 

B - D 6.94 N2Sr 

C - D Oreo. S 


It was evident that Group A showed change which was 
suomi ican tly give ater ttivan .théeiychanges sink Groups he yeC prand 
D.* Thus, the hypothesis that Group A would show the 


greatest improvement in school marks was fully supported. 
RESULTS 


Based on the statistical analysis of data, the 
principle findings were: 

(1) Anxious underachtevets,; exposed to ratienal 
group counseling (Group A), showed significantly greater 
reduction in irrational beliefs than did the subjects in 
the control group (Group D). Since Group A did not show 


significantly greater reduction in irrational beliefs 
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compared to Group B or Group C, Hypothesis 1 was only 
partially supported. 

(2)" Theviaek vot tsienificantly creater reduction 
my test» anxiety of! Sub jee@tisain»s Group Alas compared to 
tiese in the other three groups By €, and Des leadstore the 
conclusion that Hypothesis 2 was not upheld. 

(3) “Ihe, absence otrwany significantly ereater 
improvement in school marks for Group A as compared to the 
Gener three groups —B, €; and D, implied that Hypothesis 
3 was not supported. 

(4) Anxious underachievers, exposed to rational 
Sroup counseling, (Group A), did notishow a significantly 
erveater reduction) im test anxiety) as compared to those? in 
the other? three eroups. BB, CG, .and );) measured five months 
after the end of treatment. Hypothesis 4 was, therefore, 
not-iwuphe ld: 

(5) The five months follow-up did show rational 
group counseling to have produced improvement in school 


marks significantly greater than changes through the other 


three treatments. This was a clearisupport for Hypothesis ae 
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CHAPTER €Vi 
SUMMARY, DISCUSSION, AND IMPLICATIONS 
SUMMARY 


The primary purpose of this study was to investigate 
the effectiveness of rational group counseling in reducing 
the extent of underachievement in anxious high school 
Students. 

Specifically, it was hypothesized that at the end of 
tme, treatment, and in the case of anxiety and achievement 
agar tive months later, “the subjects meceiving rational 
group counseling (Group A) would show greater: 

Ch) e reduction, WwoHVaIe ret. One lap ewie tS. 

C2).* reduction am test anxtety. iand 

(3): improvement in school marks, 
than would the subjects exposéd to teaching of rational ideas 
(Group78), teaching of study skills (GGroup ©), and no treat- 
ment (Group D). 

it was found. that, at the end of thercounseling 
contacts, the underachievers who had undergone rational 
group counseling showed a significantly greater reduction in 
irrational beliefs than did the Subjects in “the controisoroup., 
On the other hand, the data did mot chow ereher oany sion 
cantly greater reduction in test anxiety or any significantly 


greater improvement in school marks between those exposed to 
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rational group counseling and those not so exposed: 

However, a follow-up testing, five months after the 
termination of treatment, revealed that whereas the 
Situation concerning test anxiety had remained essentially 
unchanged, the underachievers exposed to rational group 
counseling had shown significantly greater improvement in 
school marks over and above all the other groups. 

Itewas coneluded;.on|the)basisyo&)these findings, 
that rational group counseling is successful as a technique 
for the recovery of academic underachievers at the high 


school level. 
DES CUSS LON 


the yfindangs fthabjatmmediatelyaafter thenterminasion 
of treatment, the rational group counseling group showed a 
Significant lyegneaterereductioniingigratienaipbedaefs, than 
the no treatment group, and that five months later the 
underachievers exposed to rational group counseling showed 
significantly greater improvement in school marks than the 
subjectsynotjso exposed,,support) theamain; centention»,of,this 
study. 

Of the three hypotheses which were not confirmed, one 
predicted that the changes between pre- and post-treatment 
measures concerning school marks would be significantly in 
favor of the students exposed to rational group counseling. 


The other two hypotheses contained the anticipation that 
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there would be a significantly greater reduction in test 
anxiety. asidacresubtcof rational «group icounseling. /iThese 
negative findings warrant some further discussion. 

Fins Gfyallpfi tess poss thle (thatlaldécrease in 
irrational beliefs, as measured by the I-I Inventory, may 
not immediately (perhaps necessarily) parallel an improve- 
ment ,in ‘schoole«marks »(Zingle,1965). 

According to Ellis (1963) "many or most human beings 
reornakiy séem.to léarn many things’ quite slowly (p. 406).™ 
Perhaps the delayed reaction to rational group counseling 
Gam berattributeduto ithe “timeelag" othat iusvalin .exisits 
between one's thinking and one's responses. An individual 
need a thorough examination of, and considerable practice 
Mibth } anew wratiomab=formulatwrons. such .qs arit pisiim@tneas'ne'r 
t@ avopdslifels diifreulties Aand srespons Tbili tres rthanntve 
facesthem'sy befene ithesinplicatronspbe come mnot reeiabl é:: 

The underachievers might have continued repeating rational 
ideas to themselves for months before the results were 
reflectedtin their school performance. 

Inéordér ta ladcount ffonetiepback totes gut fi cant iy 
greater changes in test anxiety as a result of rational group 
counseling, the following possibilities may be considered +«-- 
all of which might profitably be explored in subsequent 
tes ecarehes: 

First, it is unsatisfactory to postulate a linear 


relationship between test anxiety and achievement. As Klein, 
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Frederiksen, and Evans (1969) found in their study "test 
anxiety had consistent curvilinear relationships with 
performance, poor performance being associated with an 
intermediate level of test anxiety (p. 465)." 

It is possible that the average anxiety level of 
the sample selected for this study was not significantly 
high. Since norms for the population were not available, 
the’ confirmation’ ofc this possibility must awaitcfurther 
researeh. 

Pérhaps+the kindPofsanktety Emeastiredtins thises rudy 
was'rot*very* appropriate™’ tothe Sthbol?situati#ens> Tf 
general, marks assigned for the courses taken in schools are 
movmexclusive ly sbasedron) test results. s0thetvaspec ts Such 
as class work, home assignments, etc., are also considered. 
It 1s possiBley therefere,;*that atmedsure -oty penerad- anxiety 
rather than narrowly defined test anxiety may prove to be a 
closer correlate of underachievement in schools (Andrews, 
P96opynd{nlany Event} more°researehn WSsrrequi rédetovEtari fy 
this point. 

Even the validity of the Alpert-Haber test may be 
open to question. Although test anxiety reported on the 
AAT is ,®4A®se@neral}*sipnificantiy redated tovsubseqhent* test 
performance, the relationship has been found to be sensitive 
to other variables (Walsh, Engbretson, and O'Brien, 1968). 
For example, factors such as sex and socio-economic status 


may have influencedthe anxiety-achievement relationship. 
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Fingliy:@Walshwet, als (1968): whiderdiscuss ingmtestt 
anxiety and performance relationship, have. this to say: 
‘it.as\ also! interesting to.note that the reported anxiety 
may not always be an influencing factor at any given testing 
Sessilonvi(psr 574) a 

[imisstiggested that, in spite of the growing interest 
inttest anxiety, the precise influence of test anxiety upon 
performance within classroom has not been sufficiently 
studiedet \iny general, perhaps it is “more nearly correct to 
state that anxiety is not something which the student must 
auwayer avoidewel ti could be that wery brightspupils may 


setmalive benefit) from anxiety: (Sprelberger, 1966)" 
IMPLICATIONS FOR EDUCATIONAL PRACTICE 


Anwimpertant: Implication jof this study se thactyeeiven 
Kationakieeroup  counselamg of even brief duration, thewacademic 
achievement of students can be enhanced substantially. Since 
the @onditions of the present study were the ones under 
thighehiehrschool ‘counselorsiusually* function, “the outcome 
ef6thiswstudy, might be considered especially encouraging to 
practacing counselors. 

Research literature concerning the counseling outcomes 
indicates: that months, if not years, are needed to produce 
any significant results. The question "how many sessions 
should actual counseling take?" is indeed an important one. 


Limitations on time and opportunities for counseling have 
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definite administrative significance in schools. Therefore, 
in spite of the complex relationship between duration and 
success in therapy, we must establish clear direction from 
the very beginning. 

Tyler (1960), through her "minimum change therapy", 
has made a powerful plea for curtailing the duration of 
actual counseling contacts. The introduction of a small but 
essential degree of change that eventually produces major 
modifications is consistent with Tyler's view. It is 
hoped that the present study takes "minimum change" a step 
further by demonstrating that such a phenomenon is also 
associated awith ithe use eof stheyratiuomalignoup ecouns.ebing 
proce dure < 

Thisiestudy sundérmines uthe rrnportanceatof traditional 
teaching mp rocedtines!. thEssentiablywebe.cause 1 involves bore - 
Way tc ommUN.ca tion. 5 eteachinig sin rand=o0£- ut's'e iD tmay abeiaan 
inadequate method for conveying certain kinds of concepts. 
Fornexamp le} sattitudes iand wee lings vappearmotcto be learned 
tirough ipure™-"telling’t procedunees vEvirdence r(Festinger; 
1964) suggests that the individual learns these as he inter- 
acts with other human beings. 

With cregard to study skill procedures, it has been 
found that teaching the mere mechanics of studying does not 
produce the intended studious behaviors. Attitudes toward 
scholastic activities appear to be more relevant determiners 


of achievement than knowledge of good study skills (Finger 
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and Sclilesser, 1965).) It-ds suggested that the rational 
group counseling procedure such as employed in the present 
study offers promise of greater returns to the counselor 


than the traditional approaches. 
IMPLICATIONS FOR EDUCATIONAL RESEARCH 


Some very concrete proposals for further research 
have already been suggested while discussing the anxiety- 
achievement relationship. Any one of the possibilities 
Seared carlier could, give ruse: tovresearch that. would 
ampigty the findings of the present investigation. 

InTaddition, ,it also .may piroveyvaluabile) toerdemticy 
more personality and demographic variables of underachievers 
which may have. a bearing on underachievement. 

in. working withythe. Underachievers at disepossabie 
that certain’ counselor characteristics are more valuable 
therapeutically than others, “White the adentitication of 
counselor characteristics was not the Majeryg focus of this 
study, inter-counselor differences! were» observed. If this 
Observation 1s valid, them the seleericm and Graining of 


the counselors for rational group therapy needs further 


investigation. 
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RATIONAL GROUP THERAPY 


Therapeutic Rationale 


ACCOrdiny torthe, AB theory of personality, the 
behavior (C) is not determined by the stimulus (A), but 
ey (the individual! s pereeption or definition, of it (B). 

Rational theory rests on the assumption that human 
emotions are caused and controlled by thinking. Further, 
human thinking usually occurs through the use of symbols 
and language. ''... the phrases and sentences that we keep 
eelling ourselves frequently are or. become our: thoughts: and 
Connon s "CEL Tis:. 1965)).." The Tatona latwerapms & bDemkreves 
that emotional disturbance essentially arises when 
individuals tell themselvés negative, »unrealistic, illogical, 
and seli-defeatine sentences. 

Ratvonal  tierapy 15, theretore, matly a mode of 
attleudimal de-indoctiindelon. wlihnemcluent wis, Gaueht precisely 
whate the: arratronal winks! 1nehissimLemalizedasentences ape. 
and how he can learn to tell himself more realistic sentences , 
instead. 

Primarily because other people can come,to act as 
auxiliary therapists, the outcome of rational encounters can 


be significantly enhanced through group participation. 


Goals 


Specifically, the following would seem to represent 


the major goals of rational group therapy: 
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(1) To provide an atmosphere in which the 
participants can freely open up to each other 
about their most intimate thoughts, beliefs, 
and feelings: 

(2) To show each participant why he behaves in 
certain important ways and what he can do to 
ean gex~himnsé 1 £¢ 

In“order tovhelp accomplish*theseé /goals, “the ‘counselor 
must take a highly active role. He should encourage and 
confront the members. with the philosophical: underpinnings of 
theiv*inappropridte -emotionst and behavior: +*Thésother 
members of thé igroup rareverpectedMto starthacting as 
auxiliary “therapists. 

Of Course, 4rdtional “group ’therapy*istprimari ly ehere- 
and-now oriented, the major emphasis being on why an 
individual is now behaving the way he does. 

[tis «the primary Lunct1 on oletie 7counsed ors ato 
provide the necessary conditions so that the stated goals 


are accomplished. 
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IRRATIONAL IDEAS WHICH CAUSE AND SUSTAIN EMOTIONAL 
DISTURBANCES (TOGETHER WITH THEIR MORE RATIONAL 
REPLACEMENTS ) 

(by Albert Ellis) 


(1) The idea that it is a dire necessity for an adult human 
being to be loved or approved by virtually every Signi- 
Ficant, other person inthis community. 


One should concentrate on his own self-respect, on 
winning approval for necessary purposes (such as job 
achtevement), and on loving rather than being loved. 


(2) The idea that one should be thoroughly competent, 
adequate, and.achieving in ald possible srespects ii 
one is to consider oneself worthwhile. 


Ltt #us -betveyr vtompocuaiconedoingithan doing well; to 
accept oneself as an imperfect creature, who has 
definite human: limitations and fallibtiltities. 


(3) The idea that certain people are bad, wicked, or 
villainous and that they should be severely blamed 
and punished wor thear villainy. 


Certain acts are inappropriate, or anttsoctal, and 
people who perform such acts are invartably stupid, 
tgnorant, or emottonally disturbed. 


(4) “the idea that it as awful and. catastrophic when things 
are not the way one would very much like them to be. 


It-is too. bad when things are not the way one would 
like them to be, and one should certainly try to ehange 
or c@ontrol eonditions, but tf thts ts not posstble, one 
had better become restgned to their extstenece and stop 
telling oneself how awful they are. 


(5) The idea that human unhappiness is externally caused and 
that people have little or no ability to control their 


sorrows and disturbances. 


Most human unhappiness ts caused or sustained by the 
view one takes of people and events rather than by 
people and events themselves. 


(6). The idea that. af something 45. 0r may be dangerous or 
fearsome one should be terribly concerned about it and 
should keep dwelling on the possibility of its occurring. 
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Lf something ts or may be dangerous one should frankly 
face tt and try to render tt non-dangerous and, when 
that ts not posstble, think of other things and stop 
pot aes oneself what a terrible situation one is or may 
ati. 


The idea that 12€ 18 €asier to avoid than to face certain 
life difficulties and self-responsibilities. 


The so-called easy way is invartably the mueh harder 
way tn the Long run and the only way to solve dtfficult 
problems is to face them squarely. 


The idea that one should be dependent on others and 
needs someone stronger than oneself on whom to rely. 


ft ts usually far better to stand on one's own feet 
and gatn fatth tn onself and one's ability to meet 
difficult etreumetanees of living. 


the idearthat one's: past history as an alleimportant 
determiner ,of.one's ‘present,behavior .and that because 
something once: strongly atfected one's life, it-should 
DUderi needy navewaesiimisbarce f6e et. 


One should learn from one's past expertences but not 
be overly-attached to or prejudteed by them. 


Hhe 1déa. that one should become quite upsets over over 
people's problems and disturbances. 


Other people's deficienetes are largely their problems 
and frequently have little or nothing to do with us. 


The idea ‘that there is° invariably 2 nieie, precise, and 
perfect solution to human problems and that it 1s catas- 
trophic if this pethect solution 1s note ould: 


One should first make an effort to think of several 
posstble soluttons and to choose, from these alter- 
natives, the one that ts most praectteal and JEde TP Les 
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TEACHING OF RATIONAL IDEAS 


Diwectiteaching is.a highly structured activity with 
Clearly defined purposes of learning determined beforehand. 
It 1s assumed that such rather directive behavior is a 
gommonetéechniquetoé anstructmenpinvschools. 

The subject matter for subgroups By, Bo, and B. is 
to be the eleven major irrational ideas outlined by Ellis 
(29639 .th fhe ideasiareatoyber takenmaseproblems for factual 
discussion permitting group members to react with questions 
and comments:calfisuccessful,ymthe’ direct teaching technique 
would bejdeemedpdesmrable forereasonstof economy }e@iéinothing 
etsie*. 

ihe-essentaalmditierencelbetweentrati baaingroup 
counseling andtratdonal teachingeas thatewhereasithessubjects 
exposed to the rational group counseling would be shown 
precasely whatrthe: idlogicalidinks inetheirointernalized 
sentences are and; how they ‘could re-think those and similar 
other sentences, the subjects exposed to rational teaching 
would be mainly encouraged to know and understand Ellis' 
irrational ideas along with their rational counterparts. 

The counselors are’ asked »tomadyance the content per «se 
and refrain from involving the subjects in personal applic- 
ations of the ideas as farvas possible; It is recommended 
that the counselors adhere to the outline, "Irrational Ideas 
which cause and sustain Emotional Disturbance (together with 


their more rational replacements)." 
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SEACHINGSOPSSTUDY SKILLS 


To tie, Counselors 

Studying is.a skill which must be acquired. A 
student's approach to his study assignments depends to a 
great extent on the motivation provided by you. 

The’ main purpose of this’ part-of the manual,is to 
identify the major study skills and to motivate: the student 
womuse, them. ‘specifically, the aims. -aré to: 

Gl) Explain the basae study skidd) of skimmnaing, 

searching, and Summarizing. 

(2) eile Jp students: understand the princapleser 

as SOCLat1OnS? aS -alds to “memory, 

Lournstress thétbasic rules for test ‘taking, “and 

(4pre@uehineythe majoresteps meréporse wniting: 

[ttisethe f£unctiongof, the counselors totprovide the 


necessary ‘information vaccordingmtontheufollowing outiine: 


Gy sintroduct zon 

Study skills = Know-how 

Study skills.arée like \any« other skill) They must be 
first learned and- then practiced for maximum results. The 
basic difference between a good and a poor student lies in 
the use of one's ability to the maximum advantage through 
knowledge of how to study. Academic work today demands 
considerable studying at a high level of comprehension. It 


is important te study better. Why? 
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(2) (a) Preparing a Schedule 


The purpose is an efficient organization of time 
through a proper balance and coordination of activities. 
Chances of success at school can be increased by planning 
aeschedule ofestudyiipgitais important) vhowever, “to set 
specific but manageable goals. 

(b) Setting Up Good Conditions for Study 

Aeregular placeyerelatively (quiet and) free from 
IDLETLUPLIONS fF) is ‘most tconducivertovstudy. Good 1dighting and 
reasonable comfort are necessary. All necessary equipment 
Suchaas texts, a dictionary, note books, pen: or pencil, etc... 


may be made available beforehand. 


(G)ma)ekearninpatotlisten 

Approximately 75. pérs cént tote the tacts eand ideas tare 
acquiged, through’ listening. “Are your paying Ssurincient 
aeteneron: 10 get the most from instruction, theses tudents 
must be active: disteners. »Bernpealere, tenterinewin 
discussions, and asking ques tions,-aid thes learning. 

(oy Taking Class Notes 

Taking Hotes totborcesrecal its -qnc=Ormuic mos l 
important parts of any study system. A good student 
concentrates, recognizes main points, takes notes, compares 
these notes with points made in the text book, and organizes 


the notes into an outline. This procedure is a good way for 


a daily rewiew. 
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(4) Skimming and Searching 


Skimming means scanning or leafing through the 
asSignment in order to locate the over-all pattern. Structur- 
ing involve the first quick reading with particular attention 
devoted to the headings and sub-headings. While skimming, it 
is important to ask oneself questions concerning the subject 
matter. Questions like W5 (What? Where? When? Who? and Why?). 

Searching involves looking for the answers to questions 
raised earlier. The primary purpose here is to identify the 


eeliitralgthéme.and the main points. 


(5) Summarizing 
Theoobjeetive here iss teyfindsout hownaliletheT#£facts fit 


together, sSummarizing demands réadingpof'thegentire assign- 


ment, wordibyrwordrchit paysotottakecnoteslwhideystimmarizing. 


(6) Remembering and Practicing 


Reviewing and remembering are not identical processes. 
Remembering requires recall of particular facts. Building 
associations help the act of remembering.- An example of 
associations as: "30 days hath September, April; dune, and 
November nee 

To practice means to apply the techniques learned. 
Reciting the facts after summarizing is a good way to use 


those facts. Practice is important particularly because 


forgetting sets in soon after the material is covered: once. 
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(7) Prepariingsdfor ‘less 


There is more to preparing for tests than the mere 
review of facts and ideas. Planned reviews can result in 
durable learning. However, the best preparation for tests 
requires practicing that which would be required in the 
ES: C:, 

Following the test instructions closely, reading the 
complete question before answering it, and-correct spellings 
used with a legible handwriting, all help the student get 


Better grades. 


es) Writing a Report 


Woeood Teport requires systematic planning. The 


mecessary steps in the writing of a, report- are: 


Doing research: use Of the school library ator 2 
detailed study of the subject. 

Taking notes: pxreterably “ons smai i cards curving 
research 


Makine an outcliness In order to organ wZe the mater a) 
foliowing the outline, 


(9) Summary 


Fortunately, people can become better students by 


using the study-reading formula: SQ5R. 


S: Survey -- skim the chapter to see what iy ae os me 
about (read only opening, and closing summary 
paragraphs, headings, some topic sentences) 


Q: Question -- you never learn without a purpose. Jot 
down several questions you want this chapter to 
answer. 
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Ry head’ -=e\redd tie chapter carefully. 


Ree Review = Ook backvoves. the chapter to, make 
Sure thats you wot. the answers to your questions 
dig NOte  the-other Important points. 


RegeRecLeS, — TOCTUC: CO yoursel?, WiLELoul 1 OOKIne aau 
the pages, an outline of the "meat" of the chapter. 
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I-I] INVENTORY 


Date Grade 


To The Student 
This is a study of events and experiences in everyday life. You are asked to 
cooperate seriously and carefully in marking the items in this booklet. This is 
not an intelligence test. The best answer to each statement is your own first 
impression - there are no right or wrong answers. 
Your answers will be treated with the strictest confidence and in no case 


will they be used to cause you any embarrassment. 


INSTRUCTIONS FOR MARKING ANSWERS 
For each statement, decide whether your answer is "Yes" or "No". If your 
answer is a definite "Yes" put an (x) on the end of the line where the "Yes" is 
typed. If your answer is a definite "No'' put an (x) on the end of the line 
nearest the "No". If you are uncertain as to how you feel about the statement 
mark an (x) on the middle of the line. If the true answer is somewhere between 
the yes and no, put the (x) where it is most true for you. 


Think carefully, but do not spend too much time on any one question. Let 
your own personal experience or opinion guide you to choose the answer you feel 
about each statement. 

There is no time limit. 


Please mark every item. 
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a. 


I would rather play by myself than with someone. 
I prefer to get things done very quickly rather than 
being slow and sure in movement. 


All human lives are equally sacred. 


I usually object when a person steps in front of 
me in a line of people. 


I have sometimes had a nickname which I didn't 
like very well. 


E ameafraid in the: dark; 


I prefer to accept suggestions rather than work 
them out for mayself. 


It is better to tell your troubles to your friends 
than to keep them to yourself. 


Men are created equal in mental capacity. 


It is necessary to be especially friendly to new 
students. 


School promotions should be for intellectual 
merit alone. 


I like to be praised. 

It is foolish to let others see your emotions. 

To spare the rod is to spoil the child. 

I worry about little things. 

There are people who try to do me harm or hurt me. 


I sometimes worry about my health. 
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24. 


Students should not be required to take courses for 
which they see no use. 


I like to bear responsibilities alone. 


It is a big aid to health to say each morning, "Day 
by day in every way I am getting better and better." 


Helping others is the very basis of life. 
Firm convictions make for strength of character. 


I feel that it is important to get on well with my 
teachers and principal. 


Will power is the most important trait. 


The "insanity plea" as a defence in murder 
trials is undesirable. 


I must learn to "keep my head" when things go wrong. 
I think that I am getting a square deal in life. 


It is useless to worry about things that cannot 
be changed or corrected. 


It is better to live a coward that die a hero. 


I prefer to have someone with me when I receive 
bad news. 


Some children are dull and unimaginative because 
of defective training in home and school. 


Sympathy is the most divine passion of the human heart. 
The good person is usually right. 


Sometimes I feel that no one loves me. 
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I find it difficult to take criticism without feeling 
hurt. 


We are justified in refusing to forgive our enemies. 


It is all right to create a scene in order to get 
ones own way. 


Riches are a sure basis for happiness in the home. 
I worry over possible misfortunes. 


I have sometimes crossed the street to avoid meeting 
some person. 


I prefer to be alone. 


The boy who regularly stands at the foot of the his class 
is often a great success after leaving school. 


I get disturbed when neighbours are very harsh with 
their little children. 


TP tind it easy to set standards of “right” and "wrong". 
Jeers humiliate me even when I know that I am right. 
Admiration gratifies me more than achievement. 
Punishment is a sure cure for crime. 

I frequently feel self-conscious about my appearance. 
My feelings are easily hurt. 

Sometimes I am troubled by thoughts of death. 


If I were able to do so I would attend some other 
school than the one I am now attending. 
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52. 


My folks are not reasonable to me when they demand 
obedience. 


Habits of pre-school years carried over into adult 
life may help determine our usefulness. 


I get annoyed when people are impolite to me. 


If one needs something badly enough and cannot buy it, 
there are times when it is all right to take it. 


I want people to like me better. 


Too much importance is attached to the possession of 
money and good clothes in this school. 


Criminals are really sick and should be treated like 
sick persons. 


I get terribly upset and miserable when things are not 
the way I would like them to be. 


This school provides adequate opportunity for me to 
meet and make friends. 


I worry about eternity. 


I need to learn how to keep from being tco aggressive. 


I would like school better if teachers were not so strict. 


Children outgrow their bad habits. 


I get upset when I hear of people (not relatives or close 
friends) who are very ill. 


It is all right to cheat in a game when you will not 
get caught. 


My folks do not take time to become acquainted with my 
problems. 
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This school places too much emphasis upon grades. 


The members of my family seem to criticize me a lot. 


I get very angry when I miss a bus which passes only 
a few feet away from me. 


I find that this school tends to make me unhappy. 


I can walk past a grave yard alone at night without 
feeling uneasy. 


I usually like to be somewhere else than at home. 


I enjoy being alone more than being with my classmates. 


A person who will not stand up for his rights as a 
teen-ager will probably not be able to stand up for 
his rights as an adult. 


Other people's problems frequently cause me great 
concern. 


Crime never pays. 


I wish that more affection were shown by more 
members of my family. 


I worry about tests. 


When I see movies about daring robberies, I usually 
hope the robber won't get caught in the end. 


When things are not the way I would like them to be, 
and it is not in my power to:change them, I calmly 
accept things the way they are. 


I feel that life has a great deal more happiness 
than trouble. 


I can face a difficult task without worry. 
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I avoid inviting others to my home becuase it is 


not aS nice as theirs, 


I prefer to be independent of others in making decisions. 


A juvenile delinquent will almost surely be a 
criminal: when he becomes an adult. 


He that loses his conscience has nothing left 
that is worth keeping. 


It is better to have friends than fame. 
My folks appear to doubt whether I will be successful. 


I feel guilty when I misbehave and I expect to be 
punished. 


Sticks and stones will break my bones, but 
words will never hurt me. 


I tend to worry over possible troubles. 


Many of my classmates are so unkind or unfriendly 


that I avoid them. 


I tend to look to others for the kind of behavior 
they approve as right and wrong. 


If a child is brought up in a home where there is much 
quarreling and unhappiness he will probably be unhappy 
in his own marriage. 


People who unjustly criticize the government should be 
putein jail. 


When a friend ingnores me I become extremely upset. 


If a person tries hard enough, he can be first in 
anything. 
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The police may sometimes be right in giving a man 
the "third degree" to make him talk. 


It hurts me when my friends are unkind. 


I worry about the possibility of an atomic 
attack by some foreign power. 


I often spend more time in trying to think of ways 
of getting out of something than it would take me 
toadonit. 


I feel my parents have dominated me too much. 


I know there is a God. 


I find it very upsetting when people who are important 
to me are indifferent to me. 


When a person is no longer interested in doing his best 
he is done for. 


The best way to teach a child right from wrong is to 
spank him when he is wrong. 


It is impossible at any given time to change one's 
emotions. 


I frequently do things that I am afraid of doing in 
order to prove to myself that there is nothing 
intrinsically frightful about these things. 


I am happiest when I am sitting around doing 
little or nothing. 


Cooperation is better than competition. 


It is sinful to doubt the Bible. 


It makes me uncomfortable to be different. 
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People who do not achieve competency in at least 


one area are worthless. 


People who perform acts which are immoral do so 
because they are too stupid or too ignorant to refrain 


from doing so. 


Unhappiness largely comes from within and is 


largely created by the unhappy person himself. 


I am naturally a lazy person. 


It is better to take risks and to commit 
possible errors, than to seek unnecessary 
aid of others. 


Persons who are punished for their "sins" 
usually change for the better. 


It would be terrible or catastrophic to be a 
cripple. 


I follow a definite study schedule during the 
school term. 


Most people can be truly outstanding in at 
least one area of their work. 
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ALPERT-HABER AAT SCALE 100 


TAME DATE 


LALO ST CL LCL COLETTI tS sgn eneemeneeenrenmenee 
i eee ae ee ee ee a I eee eee 
NSTRUCTIONS : 


Read each statement and then rate each one as it applies to you personally. 


ndicate the degree to which the statement applies to you by circling the appropriate 
lumber. 


MAMPLE: Circling the number 5 means that the statement is very applicable to you. 


Circling the number 1 means that the statement is not applicable to you. 
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1, Nervousness while taking an exam or test hinders me from doing well . 
Always----- Never 


ee! a hal oe 1 


2. I work most effectively under pressure, as when the task is very important. 
Always----- Never 


Det eam ty ere A 


3. In a course where I have been doing poorly, my fear of a bad grade cuts down on 
my efficiency. 
Never------ Always 
Dh aed Sipe 


4. When I am poorly prepared for an exam or test, I get upset, and do less well 
| than even my restricted knowledge should allow. 


This never happens to me-=------ This practically always happens to me. 
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The more important the examination, the less well I seem to do. 
Always----- Never 
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. While I may (or may not) be nervous before taking an exam, once I start, I seem 
to forget to be nervous. 
T always forget--------- I am always nervous during an exam. 
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During exams or tests, I block on questions to which I know the answers, even 
though I might remember them as soon as the exam is over. 

ivie .aiways happens, Co me--===<---- I never block on questions to which I know 
the answers. 


Nervousness while taking a test helps me do better. 
It never helps--------- It often helps. 


When I start a test, nothing is able to distract me. 
This,ts always true. of mé====---- This is not true of me. 
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In courses in which the total grade is based mainly on one exam, I seem to do 
better than other people. 
Never-------- Almost always. 
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I find that my mind goes blank at the beginning of an exam, and it takes me a 
few minutes before I can function. 
I almost always blank out at first------- I never blank out at first. 


I look forward to exams. 


I am so tired from worrying about an exam, that I find I almost don't care how 
well I do by the time I start the test. 
I never feel this way--------- I almost always feel this way. 
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Time pressure on an exam causes me to do worse than the rest of the group under 
similar conditions. 

Time pressure always seems to make me do worse on an exam than others----- Time 
pressure never seems to make me do worse on an exam than others. 
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Although "cramming" under pre-examinatin tension is not effective for most 
people, I find that if the need arises, I can learn material immediately before 
an exam, even under considerable pressue, and successfully retain it to use on 
the exam, 

I am always able to use the "crammed" material successfully------- I am never 
able to use the "crammed" material successfully. 


I enjoy taking a difficult exam more than an easy one, 
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I find myself reading exam questions without understanding them, and I must go 
back over them so that they will make sense. 
Never---------- Almost always. 


The more important the exam or test, the better I seem to do. 
This is true of me ------------- This is not true of me. 


5 ie) here 
When I don't do well on a difficult item at the beginning of an exam, it tends 


to upset me so that I block on even easy questions later on. 
Tis never happets, to me=*=<<-- This almost always happens to me. 
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